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Band description  The nature of the learners  

Students are beginning their study of Italian and typically have had little prior exposure to the language and associated cultures. Many will have learnt an additional language in primary school, some 
have proficiency in different home languages and bring existing language learning strategies and intercultural awareness to the new experience of learning Italian. Students’ textual knowledge 
developed through English literacy learning supports the development of literacy in Italian. Skills in analysing, comparing and reflecting on language and culture in both languages are mutually 
supportive. Students may need encouragement to take risks in learning a new language at this stage of social development and to consider issues of how the experience impacts on their sense of 
‘norms’ associated with their first language and culture.  

Italian language learning and use  

Students work with different modes of communication and with different text genres, with reference to their own social, cultural and communicative interests. They learn to use modelled and rehearsed 
language in familiar contexts and begin to use the language to create and communicate their own meanings. They work with others collaboratively to plan, problem-solve, monitor and reflect on 
aspects of their learning. They learn how to make observations about the relationship between language and culture, particularly through comparing what they learn in Italian to their own language(s) 
and culture(s). They identify cultural references in texts and consider how language reflects practices, perspectives and values. They reflect on the process of moving between languages and cultures 
and developing their capability as learners of Italian. 

Contexts of interaction  

Opportunities for interaction in Italian are provided through working with the teacher and peers in class, and using resources and materials, including online resources as appropriate; there is also 
some interaction beyond the classroom with members of Italian communities. Italian is used by the teacher in classroom routines, structured interaction and learning tasks. 

Texts and resources  

Students listen to, read, view and interact with a range of texts for a variety of purposes, such as personal, social, informational, transactional, imaginative and expressive. They develop skills in 
planning, drafting and presenting descriptive and informative texts and participate in collaborative tasks, games and discussions. They compose and present simple texts such as stories, poems, 
songs/raps, blogs, advertisements, reports and journal entries. They develop metalanguage for referring to Italian language and learning, and use processing strategies, such as comparing and 
categorising, that draw on their developing understanding of text conventions and patterns. They learn to identify how cultural values and perspectives are embedded in texts and become aware that 
language choices determine how people and circumstances are represented. 

Features of Italian language use  

Students become familiar with the pronunciation and sound system of Italian, noting similarities and differences with English. They build a vocabulary relating to people and objects in their immediate 
worlds. They learn how to use definite and indefinite articles. They learn how to form singular and plural nouns, to recognise patterns of noun categories and to understand the general rule of gender 
and agreement. Students learn simple sentence construction (subject–verb–object), which is enriched by the use of adjectives. They create their own texts mainly using the present tense of regular 
and common irregular verbs. They gradually build more extended texts, using cohesive devices. Students develop language for interacting with the teacher and each other. They learn to distinguish 
between formal and informal register. They develop a metalanguage to describe and discuss features of Italian. 

Level of support  

Students require support to build on existing language-learning strategies and knowledge, such as using mnemonic devices and developing a metalanguage to talk about language and culture and 
about language learning. Scaffolding is continuously provided by the teacher and by support materials such as word banks, focused language activities, and interactive models of language use and 
analysis. 

The role of English  

English serves two main functions in the Italian class: it represents a point of reference for Italian learning by enabling students to compare structures, features, and cultural meanings in both 
languages; and it is used when appropriate for explanation, reflection and discussion. 

Achievement 
standards 

By the end of Year 8, students engage in social interaction to exchange greetings and to share ideas and information related to their personal, social and school worlds. They use known phrases to 
exchange ideas and opinions, for example, Non mi piace la pallacanestro. They use language to interact and to respond to classroom instructions, questions and directions. They approximate Italian 
sound patterns such as consonant combinations, clear vowel sounds and unaspirated consonants. They use gesture and some formulaic expressions to support oral interaction. Students use well-
rehearsed language related to their personal experiences (for example, stating preferences in sports, leisure activities and entertainment), in both spoken and written forms, and predominantly in the 
present tense. They demonstrate understanding of information from a range of factual and creative texts. They use learnt structures to create texts such as, captions, descriptions, conversations and 
correspondence, providing information about themselves, their personal worlds and immediate needs, interests and preferences. They produce simple descriptions with appropriate use of definite and 
indefinite articles, adjectives and adverbs. They connect ideas using conjunctions such as e, ma, però, anche, perché- and invece to create simple texts using known vocabulary and structures. 

Students identify similarities between Italian and English and understand that they are related languages which borrow from each other. They know that that literal translation between languages is not 
always possible. They reflect on how culture is evident in experiences, images and texts. They understand and use metalanguage to explain aspects of language and culture, and use simple 
statements to identify features of different text types. They know that language reflects contexts of situation and culture, and identify differences between standard, dialectal and regional forms of 
Italian. They analyse the impact of technology and media on communication and language forms, the influence of Italian and English on one another, and the interrelationship of language and culture. 
They reflect on how they interpret and respond to aspects of Italian language and culture, and to intercultural experience, and identify how their response may be shaped by their own language(s) and 
culture(s). 

 

Course Organisation  This band plan is for a second language learner pathway using the Year 7 –Year 10 sequence of learning.  

The Australian Curriculum: Languages — Italian is banded, with content descriptions indicating the nature and scope of learning over two year spans. Teachers will need to make decisions about what aspects of 

the content descriptions, will be taught in what year of their program. Year by year, programs can then be used to inform the development of short-term programs (that is, one term/several weeks). 

http://www.australiancurriculum.edu.au/glossary/popup?a=F10AS&t=Respond
http://www.australiancurriculum.edu.au/glossary/popup?a=F10AS&t=Demonstrate
http://www.australiancurriculum.edu.au/glossary/popup?a=F10AS&t=Identify
http://www.australiancurriculum.edu.au/glossary/popup?a=F10AS&t=Understand
http://www.australiancurriculum.edu.au/glossary/popup?a=F10AS&t=Understand
http://www.australiancurriculum.edu.au/glossary/popup?a=F10AS&t=Explain
http://www.australiancurriculum.edu.au/glossary/popup?a=F10AS&t=Identify
http://www.australiancurriculum.edu.au/glossary/popup?a=F10AS&t=Identify
http://www.australiancurriculum.edu.au/glossary/popup?a=F10AS&t=Analyse
http://www.australiancurriculum.edu.au/glossary/popup?a=F10AS&t=Interpret
http://www.australiancurriculum.edu.au/glossary/popup?a=F10AS&t=Respond
http://www.australiancurriculum.edu.au/glossary/popup?a=F10AS&t=Identify


 

The two strands — Communicating and Understanding — are interrelated in relation to language use for different purposes in different contexts. The strands and sub-strands do not operate in isolation. The 

relative contribution of each sub-strand differs for described languages, pathways and bands of learning. The sub-strands are further differentiated according to a set of ‘threads’ that support the internal 

organisation of content in each sub-strand. The ‘threads’ are designed to capture the range and variety in the scope of learning and a means for expressing the progression of content across the learning 

sequences. 

The strands reflect three important aspects of language learning: 

• communication 

• analysis of aspects of language and culture 

• reflection that involves 

− reflection on the experience of communicating 

− reflection on comparative dimensions of the languages available in students’ repertoires (for example, the first language in relation to second language and self in relation to others). 

When developing teaching and learning programs teachers should consider: 

• the relationship between each of the curriculum components (band descriptions, content descriptions, elaborations and achievement standards) to describe the level/expectations of language teaching and 
learning at a given moment in time and over time 

• the level of complexity at which student learning can be pitched  

• integrating the two strands to ensure holistic learning, including  active language use and the development of related knowledge, understandings and reflective capabilities 

• drawing on the content descriptions from a number of sub-strands and integrating these to create meaningful learning experiences for the learners in their context  

• developing a variety of learning experiences that are relevant, rigorous and meaningful and allow for different rates of development, in particular for younger students and for those who need extra support  

• opportunities for integration of learning between Languages and with other learning areas. 

This band plan is organised to: 

• align with the Australian Curriculum: Languages — Italian, which is organised in band levels for the achievement standard and content descriptions 

• provide a course structure and content that includes a sequence of teaching and learning and identification of opportunities for assessment and feedback, organised in units according to bands, and developed 
using the Australian Curriculum: Languages — Italian content descriptions and achievement standards provide flexibility to enable schools to make decisions about implementation, based on local context and 
needs of students. The sequence of learning for this band plan is a second language learner pathway Year 7 –Year 10 sequence. 

• At Ignatius Park College, students learn Italian for one term in Year 7, two terms in Year 8. 

T
e
a
c
h

in
g

 a
n

d
 l

e
a

rn
in

g
 

Term overview 1 Term – Year 7   Term 1 – Year 8  Term 2 – Year 8  

Let’s learn Italian! 

The ultimate goal of this introductory unit is for the students to 

be able to communicate at a basic level in Italian.  

Throughout this unit, students will learn to use appropriate 

greetings and introduce themselves and others in an Italian 

setting.  The focus is also on learning the Italian alphabet and 

experiencing Italian pronunciation while communicating.   

The students will have the chance to compare Italian and 

Australian cultures, observing different lifestyles and ways of 

espressing ideas. Students will be introduced to the concept 

of masculine and feminne nouns as well as the definite 

article.  This unit also explores the Italian numbering system 

with students learning how to communicate their age and the 

date of their birthday.   

 

  

 

All about me. 

In this unit, students will explore how to ask and give 

information about themselves, their families and pets They 

will examine the use of the definite and indefinite articles and 

present tense verbs to have and to be in the singular form 

only.   

Students will explore vocabulary that enables them to 

describe themselves, their family and friends. They will also 

become familiar with numbers 1 to 100, greetings and 

courtesies. There will be an opportunity to look at Italian life 

and the language of gesture. Adjectives are a focus along 

with masculine and feminine nouns – adjective form and 

agreement. Likes and dislikes will also be used.  

 

School Life 

This unit mainly revolves around school and school life. They will 

examine grammar patterns regarding what they study at school 

and describe the time they do certain activities and subjects.  

Students will also be exposed to possessive adjectives and the 

conjugation of basic verbs that will help them to express 

preferences and talk about their daily routine at school and at 

home.  They will also learn vocabulary related to school routines 

and timetables.  

Students will be encouraged to compare their own system of 

schooling to the Italian system.   

General capabilities 
and cross-curriculum 
priorities 

Opportunities to engage with: 

             

 Opportunities to engage with: 

  

Opportunities to engage with: 

  

Key to general 
capabilities and cross-
curriculum priorities 

 Literacy  Numeracy   ICT competence  Critical and creative thinking  Ethical Understanding   Personal and social capability   Intercultural understanding 

  Asia and Australia’s engagement with Asia   
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Assessment Evidence of learning is organised in an individual folio of work. The individual folio represents an ongoing process between a teacher, student and other partners. It becomes a dynamic record of 
examples of the balance and range of opportunities students have to demonstrate their learning. 

Year 7 - Term 1  Year 8 – Term 1 Year 8 – Term 2 

Week Assessment instrument   Week Assessment instrument Week Assessment instrument 

8 Speaking & Writing Task – students 
prepare their own self-introduction using 
sentence structures covered   

  6/7 Speaking & Writing Task – 
students prepare their own 
self-introduction, family 
and friends using sentence 
structures covered   

8-10 Macroskill test: Listening and Reading 

8-10 Macroskill test: Listening and Reading       
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Moderation Joint marking for random sample.  

Teachers mark tests individually. 

Teachers moderate samples to ensure consistency of judgments. 

 

At the end of Year 8 LOTE: review for balance and coverage of content descriptions 

 Year 8 LOTE: review for balance and coverage of content descriptions     
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Knowledge Unit 
1 

 Unit 
2 

Unit 
3 

Socialise with peers and adults to exchange greetings, good wishes, factual information and opinions about self, family and friends, routines, shared events, leisure activities, interests, likes and dislikes 
    

Participate in individual or collective action, both orally and in writing, by making arrangements, inviting, planning, deciding and responding 
    

Participate in spoken and written transactions, including purchasing goods and services, and give and follow directions and instructions 
    

Develop language to interact in classroom routines and tasks, for example, posing questions, asking for repetition, rephrasing, explaining, asking how to say something in Italian, expressing opinion, and giving and following instructions     

Identify factual information from a range of spoken, written and multimodal texts, and process and represent meaning through, for example, classifying, sequencing and summarising 
    

Convey factual information and ideas through a range of spoken, written and multimodal texts, using information from a range of sources 
    

Participate in listening to, reading and viewing imaginative texts and make connections with characters, events, actions, settings, and key ideas and messages 
    

Create imaginative texts that present events, characters and emotions from their own experiences 
    

Translate phrases and short texts from Italian to English and vice versa, identifying how cultural concepts are embedded in language and explaining differences in meanings 
    

Create bilingual texts related to experiences in contexts where Italian and Australian realities might differ  
    

Reflect on own and others’ responses to intercultural experiences and interactions 
    

Reflect on own identity, including identity as a user and learner of Italian, through connecting observations made about experiences over time 
    

Understanding     

Develop awareness of features of the Italian sound system, including pronunciation, syllable stress, rhythm and intonation, and how these are represented in written form     

Understand and use key features and patterns of the Italian grammatical system, including definite and indefinite articles, gender and agreement, present tense of regular and common irregular verbs, and simple sentence construction     

Understand the features of common spoken, written and multimodal texts     

Analyse variable linguistic features present in the learning contexts and texts to develop an understanding that language use varies depending on participants, their roles and relationships, and according to the contexts of situation and culture     

Analyse and understand the dynamic nature of the Italian language, and of languages in general     

Analyse and understand the place of Italian locally and internationally, including the relationship between Standard Italian and regional dialects, and Italian in the ecology of languages in Australia     

Reflect on the role of language and culture in interaction and how language constructs and reflects assumptions and values     

 

 
 

 

 

 

 





  

 

 

Standards: Languages  

 

 

A B C D E 

The student work has the following characteristics: 

Comprehensive knowledge and 
understanding of language concepts, 
structures and processes, including 
an extensive range of functions, 
features, idioms and colloquialisms 

Substantial knowledge and 
understanding of language concepts, 
structures and processes, including a 
wide range of functions, features, 
idioms and colloquialisms 

Knowledge and understanding of 
basic language concepts, structures 
and processes, including the most 
commonly used functions, features, 
idioms and colloquialisms 

Variable knowledge and 
understanding of obvious language 
concepts, structures and processes, 
and some language functions or 
features 

Knowledge of isolated language 
concepts, structures or processes 

Perceptive interpretation of the 
language system and recognition of a 
wide range of textual features in 
authentic texts 

Accurate interpretation of the 
language system and recognition of 
textual features in simple authentic 
texts  

Broad interpretation of the language 
system and recognition of some 
aspects of authentic texts 

Variable interpretation of the language 
system and recognition of some 
aspects of authentic texts 

Recognition of isolated aspects of 
authentic texts 

Comprehensive interpretation, 
analysis and evaluation of ideas and 
information in familiar and unfamiliar 
texts 

Interpretation, analysis and evaluation 
of ideas and information in familiar 
and unfamiliar texts 

Essential ideas and information in 
familiar texts presented, including 
some points which may not always be 
relevant 

Presentation of some information from 
familiar texts 

Presentation of fragmented 
information 

Effective and consistent identification, 
analysis and interpretation of cultural 
references and discussion of 
implications 

Identification and interpretation of 
cultural references and implications 

Identification and some interpretation 
of obvious cultural references 

Recognition of obvious cultural 
references 

Recognition of some obvious cultural 
references 

Well-supported and well-reasoned 
reflection on attitudes, purpose, 
intention and language choices 

Informed reflection on purpose, 
intention and language choices 

Recognition of general purpose and 
intention when obvious within a 
familiar context 

Superficial identification of purpose Minimal identification of purpose 

Discerning application of the language 
system which effectively 
communicates ideas and information 
relevant to context, audience and 
purpose, with a high degree of 
accuracy 

Efficient application of the language 
system to communicate ideas and 
information relevant to context, 
audience and purpose, with a 
reasonable degree of accuracy 

Application of aspects of the language 
system to communicate information 
relevant to context and purpose, 
although errors are evident 

Variable use of the language system 
with frequent inaccuracies in familiar 
vocabulary and grammar 

Minimal use of the language system, 
with frequent errors in familiar 
vocabulary and grammar 

Effective and sustained 
communication of meaning through 
competent use of a range of cohesive 
devices and a variety of idiomatic and 
colloquial expressions 

Clear communication of meaning, with 
evidence of some appropriate 
idiomatic and colloquial expressions 
and selected cohesive devices 

Communication of essential meaning, 
with the use of some common 
idiomatic and colloquial expressions 
and basic cohesive devices which 
connect simple ideas 

Communication of obvious meaning, 
although it may be disjointed and 
hesitant 

Communication of some simple 
meanings, although information is 
fragmented and generally unclear 

Comprehensive knowledge and 
understanding of intercultural 
perspectives in communication 

Informed knowledge and 
understanding of intercultural 
perspectives in communication 

Awareness of some significant 
intercultural perspectives in 
communication 

Variable acknowledgement of cultural 
context in communication 

Minimal acknowledgement of cultural 
context in communication 

Analysis and reflection on learning 
and language choices which 
contribute to future learning 

Substantiated reflection on language 
choices and learning 

Relevant reflection on language 
choices and learning 

Superficial reflection on language 
choices and learning 

Cursory reflection on language 
choices and learning 


