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Our Curriculum Plan 
This Middle School Curriculum Plan is the College’s statement of learning and defines what our students 

will have the opportunity to learn.  Marzano states that the provision of a “guaranteed and viable 

curriculum” is one of the factors that has significant impact on student learning and therefore the College 

senior leadership team, in partnership with Faculty leaders has developed a coherent and sequenced 

plan for curriculum delivery. This plan outlines school priorities in response to the broad syllabus and 

policy contexts that influence teaching and learning in Australia and Queensland. It also articulates the 

school’s vision for education, key features of the intended curriculum and the progression or continuum 

of learning and assessment from Years Seven to Ten. Essential elements (e.g. the General Capabilities 

and Cross-Curriculum Priorities) have been mapped to ensure depth and breadth of coverage across 

the College for the middle school program.  Assessment genre have also been mapped to ensure a 

balance of assessment types. Expectations for teachers in relation to curriculum planning, assessment 

and reporting are also outlined.  This curriculum plan is designed to be a dynamic document that is 

reviewed annually to be responsive to national, state and local curriculum reform. 

Our Vision for Learning at IPC 
Since the first Edmund Rice School opened in Ireland in 1803, Edmund Rice schools have been 

charged with the responsibility to educate boys in a holistic manner taking care of their mental, spiritual 

and physical life.  At Ignatius Park College, this tradition continues to this day with parents and teachers 

working together to ensure the best possible outcomes for our students. 

The College upholds the Christian Brothers’ proud tradition of educating young men as leaders of the 

community.  Since opening in 1969, Ignatius Park College has built on this tradition of academic, 

personal and sporting excellence by providing the highest standard of staff, facilities and opportunities 

for students in a caring, Christian environment.  Ignatius Park College has a fine tradition of personal 

and community excellence which is based on the pride and participation of all members.  

The Ignatius Park College whole of school curriculum plan is underpinned by the vision of Edmund Rice 

Education Australia, “Founded in values espoused in the Gospel, ‘we’ seek to transform the hearts and 

minds of young Australians through education to build a more just and inclusive community through 

presence, compassion and liberation”.  Furthermore we aim to “open hearts and minds, through quality 

teaching and learning experiences, so that through critical reflection and engagement, each person is 

hope-filled and free to build a better world for all”.  Our challenging academic programs revolve around 

a recognition that boys think and learn differently from girls. Our curriculum is therefore carefully 

structured to allow maximum personal growth within an environment tailored specifically to cater for 

boys' academic, physical and emotional development. 

Our College Learning Framework expresses our vision for learning.  We aspire for our boys to be:   

• Created in the Likeness of God  

• Lifelong Learners  

• Successful Through Differing Journeys  

• Community Contributors  

• Effective Communicators  

• Quality Producers 

• Information Literate 

• Collaborators 

• Critical Thinkers  

• Problem Solvers 

 

Curriculum Framework  
In the middle years (Years 7 to 10) the College has implemented the Australian Curriculum for all Key 

Learning Areas.  This curriculum is also supported by school-based programs including Religious 

Education (compulsory in all years) and some elective courses to support student interest and to allow 

for some specialization, particularly in Years 9 and 10.  

In the senior years (Years 11 and 12) the curriculum is designed to prepare students for the next phase 

of their lives, whether it be in tertiary study or the workforce. Ignatius Park College offers a wide range 

of Authority and Authority-registered subjects to cater for the interests and abilities of all our students. 

All subjects contribute to a Queensland Certificate of Education (QCE). All developed work programs 

for these subjects are approved by the Queensland Curriculum and Assessment Authority (QCAA) for 

implementation.
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Program of Studies and Time Allocations 
Subjects in each year level and each of the Key Learning Areas in Years 7 to 12 are provided in the table below. 

LEARNING 
AREA 

YEAR 7 YEAR 8 YEAR 9 YEAR 10 YEAR 11 YEAR 12 

RELIGIOUS 
EDUCATION 

RELGIOUS 
EDUCATION 

RELIGIOUS 
EDUCATION 

RELIGIOUS EDUCATION RELGIOUS EDUCATION STUDY OF RELIGION 
RELIGION AND ETHICS 

STUDY OF RELIGION 
RELIGION AND ETHICS 

ENGLISH ENGLISH 
FOUNDATION 
ENGLISH 

ENGLISH 
FOUNDATION 
ENGLISH 

ENGLISH 
FOUNDATION ENGLISH 

ENGLISH 
FOUNDATION ENGLISH 

ENGLISH 
ENGLISH 
COMMUNICATION 

ENGLISH 
ENGLISH 
COMMUNICATION 

MATHEMATICS MATHS 
FOUNDATION 
MATHS 

MATHS 
FOUNDATION 
MATHS 

ENRICHED MATHS 
FUNCTIONAL MATHS 
FOUNDATION MATHS 

ENRICHED MATHS 
FUNCTIONAL MATHS 
FOUNDATION MATHS 

MATHS C 
MATHS B 
MATHS A 
PV MATHS 

MATHS C 
MATHS B 
MATHS A 
PV MATHS 

SCIENCE SCIENCE SCIENCE 
FOUNDATION 
SCIENCE 

SCIENCE 
FOUNDATION SCIENCE 

SCIENCE 
FOUNDATION SCIENCE 

BIOLOGY 
CHEMISTRY 
PHYSICS 
SCIENCE IN PRACTICE 

BIOLOGY 
CHEMISTRY 
PHYSICS 
SCIENCE IN PRACTICE 

HUMANITIES 
AND SOCIAL 

SCIENCE 

HISTORY HISTORY HISTORY 
CIVICS/GEOGRAPHY 
ECONOMICS/BUSINESS 
BIG HISTORY 

HISTORY 
CIVICS/GEOGRAPHY 
ECONOMICS/BUSINESS 
 

MODERN HISTORY 
GEOGRAPHY 
ACCOUNTING 
ECONOMICS 
LEGAL STUDIES 

MODERN HISTORY 
GEOGRAPHY 
ACCOUNTING 
ECONOMICS 
LEGAL STUDIES 

HEALTH AND 
PHYSICAL 

EDUCATION 

HPE HPE HPE HPE PHYSICAL EDUCATION 
RECREATION 
CERT III FITNESS 

PHYSICAL EDUCATION 
RECREATION 
 CERT III FITNESS 

TECHNOLOGIES DIGITAL 
TECHNOLOGY 
DESIGN AND 
TECHNOLOGY 
(INDUSTRY) 
DESIGN AND 
TECHNOLOGY 
(FOOD) 
  

DIGITAL 
TECHNOLOGY 
DESIGN AND 
TECHNOLOGY 
(INDUSTRY) 
DESIGN AND 
TECHNOLOGY 
(GRAPHICS) 

DIGITAL TECHNOLOGY 
DESIGN AND 
TECHNOLOGY 
INDUSTRIAL 
TECHNOLOGY 
FOOD TECHNOLOGY 

DIGITAL TECHNOLOGY 
DESIGN AND TECHNOLOGY 
(INDUSTRIAL TECHNOLOGY) 
DESIGN AND TECHNOLOGY 
(GRAPHICS) 
FOOD TECHNOLOGY 

GRAPHICS 
IPT 
ITS 
HOSPITALITY STUDIES 
CERT I HOSPITALITY 
CERT I 
CONSTRUCTION 
CERT I ENGINEERING 
CERT II RESOURCE 

GRAPHICS 
IPT 
ITS 
HOSPITALITY STUDIES 
CERT I HOSPITALITY 
CERT I CONSTRUCTION 
CERT I ENGINEERING 
CERT II RESOURCE 
CERT II IDMT 

THE ARTS MUSIC 
DRAMA 
VISUAL ART 

MUSIC 
DRAMA 
VISUAL ART 

MUSIC 
DRAMA 
VISUAL ART 

MUSIC 
DRAMA 
VISUAL ART 

MUSIC 
DRAMA  
VISUAL ART 
FILM, TV, NEW MEDIA 

MUSIC 
DRAMA  
VISUAL ART 
FILM, TV, NEW MEDIA 

LANGUAGES ITALIAN 
JAPANESE 

ITALIAN 
JAPANESE 
(CHOICE OF ONE) 

ITALIAN 
JAPANESE 

ITALIAN 
JAPANESE 

JAPANESE JAPANESE 
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Curriculum Planning  

Curriculum Planning and Expectations in the Middle School  

 

Whole of School 
Curriculum Plan

•This plan is developed by the senior leadership team, reflects the College's 
teaching and learning priorities, defines what students will learn and guides 
faculty planning.  It is renewed annually.

Year Level Plans
•These long term plans ensure the vertical alignment of the curriculum by mapping the content descriptions from 

year to year.  Year plans give an overview of the learning and assessment across the year in the IPC context.  
These plans are developed by Faculty Leaders in consultation with their teaching team/s and revised annually. 

Unit Plans

•These plans contextualise the learning expected in the Australian Curriculum at IPC.  
These unit plans 'chunk' and sequence the learning and provide explicit information 
about what students should know and be able to do.  Faculty leaders work with teaching 
teams to develop these plans  and aligned assessment using the College Unit Plan 
template.  These are revised annually.  

Unit Plans: 
Differentiated 

Practice

Individual 
Teacher Planning

•Teachers plan for the individual needs of students in their classes 
for the unit of work.  Teachers document the intended adjustments 
to unit plans in the template provided.

Lesson Plans 
(Teacher 
Planning)

•Teachers develop lesson 
plans aligned to  
College's expectations 
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Curriculum planning practices are aligned across all faculty areas, and curriculum leaders develop Year 

level and Unit plans contextualizing the Australian Curriculum for the College.  These plans make 

explicit what teachers should teach and what students should know and be able to do.  These plans 

also inform and are informed by this whole of school curriculum plan.   Faculty leaders plan using the 

College Year Level and Unit Plan master templates. These plans are reviewed and revised on an annual 

basis. 

All teachers at Ignatius Park College are expected to be involved in and contribute to curriculum 

planning.  The building and sharing of expertise in planning, teaching and learning is a priority and 

particularly beneficial for teachers commencing their career.  Faculty Leaders lead the development of 

Year Level plans (this is the long-term planning) in consultation with their teaching teams.  Unit plans 

(the short-term planning) are collaboratively developed in teaching teams under the supervision of 

Faculty Leaders.  It is expected that every teacher contributes to this planning.  

The College has also developed a lesson plan template for teacher use.  This lesson plan template 

makes explicit the critical elements of a well-crafted lesson.  For beginning teachers, this template 

supports them in their lesson planning in their early years at the College.  For highly experienced 

teachers, it provides a guide for developing quality lessons.  

Year Planning 
Long term planning is critical in the development of a sequenced plan for curriculum delivery.  Year 

plans provide a tool for verifying that all content descriptions are covered and mapped across each term 

for balance.   These plans enable the coherent sequencing of content to ensure that knowledge builds 

on knowledge and that topics are logically sequenced across year levels.  

At Ignatius Park College, we use the Queensland Curriculum, Assessment Authority template for year 

level plans, making appropriate adjustments to ensure that these are school based documents.  

Year plans should give an overview of each unit of work, and describe the assessment for the year.  

There should be a range and balance of assessment types across the year.   Year plans support 

teachers in having a clear picture of the learning that comes before and after each unit of work they 

teach.  The General Capabilities and Cross-Curriculum priorities are also mapped to ensure range and 

balance across the year.  

Unit Planning 
All unit plans must be developed using the College template.  When planning a unit of work, the 

backward mapping process should be central to the unit design.   

That is:   

 

 

 

What do you want students to know? 

What do you want student to 

understand? What do you want 

students to do? 

Tomlinson (2013)  

Assessment tasks need to be aligned, 

valid, authentic and clear in what it is 

asking students to demonstrate that 

they know and can do 

Learning experiences should take into 

consideration student ability and 

interest; be aligned to the enduring 

understandings of the unit; and fall 

within the students’ zone of proximal 

development (Vygotsky) 
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In this model you identify the objectives, the learning outcomes first, and then determine the evidence 

(assessment) before you plan the teaching and learning experiences.  

Curriculum Intent 
At Ignatius Park College we use the Australian Curriculum (http://www.australiancurriculum.edu.au) as 
the basis of our planning for all subject areas, in the junior school, with the exception of Religious 
Education which draws from the Brisbane Catholic Education. There are also some school based 
subjects.  In order to understand the intent of the curriculum all teachers should have a high degree of 
familiarity with the Overview for each subject area (e.g. the Rationale, Aims and Structure) as well as 
the information provided for each year level for the Australian Curriculum.  A thorough understanding 
of the Standards for each year level is also essential when planning.     
 
The intent of the curriculum should be clearly reflected in all College Unit plans.  In the ‘Overview’ 
section of the unit plan template, a succinct description of the unit theme of focus, including a rationale, 
key objectives and the ‘big ideas’ (framed as key questions) should clearly align to the intent of the 
Australian Curriculum.   
 

Achievement Standard 
The year/band level Achievement Standard should be included in the unit plan, with the relevant 
knowledge and skills for that particular unit highlighted, so that it is clear what is being taught and what 
is being assessed.  
 

Selecting the Content 
The content descriptions of the Australian Curriculum provide explicit information about what is to be 
taught (knowledge and skills).  The content descriptions to be addressed must be clearly articulated in 
each unit plan and drawn from year level plans.  The content elaborations of the Australian Curriculum 
provide ideas about how content might be taught and are optional.  All content descriptions must be 
covered over the course of the study for year-long subjects.  Semester and term based subjects must 
also align to the Australian Curriculum, however not all content descriptions will be covered.  It is also 
important that the unit plan gives due consideration to the prior knowledge of students as articulated in 
the Australian Curriculum. 
 

General Capabilities and Cross-Curriculum priorities 
The General Capabilities and Cross-Curriculum priorities are designed to ensure that students are 

equipment with the knowledge and skills necessary as 21st century learners.  These must be embedded, 

as appropriate in every unit plan.  The learning continua for the General Capabilities in the Australian 

Curriculum provide clarity about the knowledge and skills expected at particular points and should be 

used to guide planning.  Icons in the Australian Curriculum syllabi also provide guidance to teachers 

about teaching these priorities.  Generalized statements should be avoided and it should be clear to 

teachers the skills that must be taught. 

Assessment 
Assessment should be ‘front-ended’.  In other words, the assessment task should be designed before 

finalizing the teaching and learning sequence.  Both formative and summative tasks should be evident 

in all unit plans in order for teachers to provide constructive feedback.   

Sequencing the teaching and learning – the Planner 
This is a critical element of the unit plan. The unit content needs to be sequenced to reflect the intent 

of the curriculum and ensure a smooth progression between concepts and to build upon students’ prior 

knowledge.  The sequence needs to be broken down into manageable and logical ‘chunks’ to facilitate 

quality learning.  Sufficient time should be allocated for each sequenced ‘chunk’ of learning to allow in-

depth learning, not just superficial coverage.   

The Objectives should be couched in terms of what students will be able to know and do at the end of 

each ‘chunk’ of learning.  The Key Ideas break down the content descriptions and describe the key 

concepts and skills to be taught. Each unit plan should include a range of example Teaching and 

Learning Experiences to guide teachers in how to teach the unit.  These are not exhaustive but will 

include some activities that all teachers must include in their lessons, as well as some examples for 

http://www.australiancurriculum.edu.au/
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consideration.  Similarly, there will be some prescribed Resources as well as some suggestions. The 

content sequence should be sufficiently detailed so that it can be taught from without requiring 

significant additional/supplementary information. 

Moderation 
Moderation is expected for all assessment tasks.  It is expected that a range of moderation strategies 

are employed in faculties and that due consideration is given on the approach most appropriate for each 

unit. 

Feedback 
Guidelines for teachers about how feedback is to be provided throughout the unit must be provided.  

Generalized statements about feedback should be avoided.   

Differentiation 
At Ignatius Park College we ensure all our students are catered for by differentiating our curriculum and 

delivery.  A range of diagnostic and summative assessment data informs teaching.  Students identified 

as performing at a standard above or below their year level group may be placed on a full or partial 

Individual Learning Plan in consultation with the class teacher/s and the Program Leader – Learning 

Enrichment.  Curriculum and assessment is then modified to meet the appropriate year level standards 

and descriptors for these students. Students who are verified as having a disability or on a support plan 

may be able to access the curriculum at the age appropriate level however will need appropriate 

adjustments made to assessment. 

Teachers are expected to complete the Differentiation section of the unit plan for each of their classes. 

Lesson Plans 
The College has a template for lesson plans for teacher use.  It is expected that all teachers in their first 

year of teaching use these and complete them in detail for a negotiated period of time under the 

guidance of their mentor.  For experienced teachers, this template guides lesson plans. It is expected 

that the majority of lessons follow this approach.  
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Assessment and Reporting 

The Purpose of Assessment. 
“Assessment is the purposeful and systematic collection of information about students’ achievements.  

All Queensland students deserve to benefit from high-quality assessment programs”.  (QCAA, 2016).   

At Ignatius Park College we believe that assessment is an integral part of learning and teaching.  

Assessment supports student learning.  It supports students in being able to achieve the highest 

standards that they can; it improves teaching and learning and it provides meaningful information to 

students, teachers and their families about students’ progress.  (QCAA, 2017). 

Assessment for Learning: Our teachers use information about student progress to guide and 

support targeted teaching (Diagnostic Assessment) 

Assessment as Learning: Our teachers proved regular feedback to students about how they can 

improve their learning.  Students can reflect on and monitor their own 

progress.  (Formative Assessment) 

Assessment of Learning: Our teachers ensure that students have multiple opportunities to 

demonstrate the depth and breadth of their learning and use this 

evidence to make defensible on-balance judgements about students’ 

work against standards.  (Summative Assessment) 

In order for students to have the opportunity to show the depth and breadth of their learning, it is critical 

that there is very strong alignment between the enacted curriculum, pedagogy and assessment.  This 

fundamental principle of alignment underpins assessment development at Ignatius Park College.  

Range and Balance of Summative Assessment Tasks 
Equally important in ensuring students can demonstrate their depth and breadth of learning is the 

principle of providing a range and balance of appropriate assessment types.  In doing so, students are 

provided with multiple opportunities to demonstrate their knowledge, understanding and skills in a range 

of assessment types that cater for individual learning styles.  

The following table captures the range of assessment tasks as suggested by the Queensland, 

Curriculum and Assessment Authority (QCAA), many of which are used at the College. 

ASSESSMENT 
TECHNIQUES/TASK 

TYPES OF ASSESSMENT 

Supervised 
Assessment 

Multi Choice 
Short Response 
Extended Response 

Practical Performance Physical  

Collection of work Student responses to a small number of tasks across a series of lessons 

Research  Oral report 
Written Report – description, explanation, exposition, feature article, 
action plan 
Interview/debate 
Multimodal presentation 
Seminars and conferences 
Digital Presentation 
Role play 
Podcasts and webcasts 
Journals 
Speeches 
Analytical essay 
Written piece that tests hypothesis or answers a research question 
Case study 
Critical Review 
 

Texts (Oral and Written) Imaginative 
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Informative 
Persuasive 

Modelling and Problem 
Solving 

Mathematical 

Investigation Mathematical 
Experimental 
 

Digital Projects Apps 
Robotics 
Web 
Simulations, games and quizzes 
Programmable multimedia assets 
Programmable multi-media 

Design Projects Designed solutions to meet local and community needs and current and 
future needs and use considering environmental, economic and social 
sustainability factors in: 

• Engineering principles and systems 

• Food and Fibre production 

• Food Specialisations 

• Materials and Technologies specialisations 

Making   Making or Performing Artworks 

Responding Respond to, analyse and interpret Artworks 

 

Summative Assessment and Reporting at IPC 
In the middle school, teachers use the Achievement Standards of the Australian Curriculum, the 

Standard Elaborations (provided by the QCAA) and task-specific rubrics to make decisions about and 

report how well students have demonstrated what they know and can do.   Middle school reports to 

parents on student learning is against the Australian Curriculum achievement standards elaborated on 

an A to E scale.   

Achievement Standards in senior syllabuses are fixed reference points used to describe how students 

have achieved the general objectives or subject matter.  The College reports student formative progress 

on an A to E scale for senior authority and authority registered subjects and as a Level of Achievement 

for exit Year Twelve.   Reporting for VET subjects is based on completion or partial completion of 

competencies or qualifications.  Reporting occurs once a semester for all year levels.   

Designing Quality Aligned Assessment Tasks 
Faculty leaders, with their teachers, are responsible for designing quality assessment instruments to 

enable them to make on-balance judgements about the standards achieved by their students.  

Assessment tasks at the College are constructed using five key elements for quality assessment tasks: 

Key Elements Description 
Validity Face Validity: 

The degree to which the task subjectively appears to measure the variable or construct 
that it is supposed to measure:  it ‘looks like’ it will measure what it is supposed to measure. 
Construct Validity: 
The degree to which a task actually measures what it claims to be measuring. The content 
must be valid and have a balance of elements to be assessed.  It must allow students to 
demonstrate breadth and depth of achievement. 

Alignment There must be a clear alignment between the learning objectives, the learning activities 
and the assessment task.  Furthermore, there is alignment between what is assessed and 
what is reported. 

Clarity Students understand what is expected of them.  The task is unambiguous and the 
assessment criteria are understandable and made explicit to students.  There are clear 
and defined conditions and the task is clearly presented using language appropriate for 
the age group.  

Authenticity Students will view the task as worthwhile and meaningful. 

Equity Tasks are inclusive of students’ diverse backgrounds and allow optimal participation for 
all.  
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It is an expectation of the College Leadership Team that a formal process is put into place to construct 

assessment tasks.  A subject team (normally a subject and year group e.g. Year 10 English) will allocate 

roles for each team member, each time an assessment task is to be prepared. 

The following procedures will be put into place for all year levels: 

Assessment roles will consist of: 

• Writer – writes the questions for the test or exam, and the solution manual. 

• Auditor – checks the validity of the exam.  THIS MUST BE A DIFFERENT PERSON FROM 
EXAM WRITER, BUT STILL A MEMBER OF THE ASSESSMENT TEAM. 

• Distributor - This person is responsible for ensuring enough copies are given to relevant staff 
in an appropriate timeframe. 

• Evaluator – This person is responsible for collating feedback about the exam and sending to 
Faculty Leader.  This person would normally be the writer of the item. 

It is a clear expectation that auditing of an assessment task would be completed 4 weeks before the 
assignment or exam is issued. All faculties must utilise the College standardised task sheet template 
for all assessment tasks.  
 

Key Terms used in the development of Assessment Tasks 
A new set of Cognitive Verbs” have been developed by the QCAA in Queensland.  The verbs are to be 
used as building blocks for ATAR assessment in the Senior school (from 2019 Year 11) and other 
middle school assessment. 
 
The Cognitive Verbs can be found as an Appendix to this document. 
 
 

Procedures for the distribution and monitoring of ‘assignment’ style tasks:   
Assignments are to be distributed a minimum of three school weeks prior to the due date.  Teachers 

are to make a record of the names of any students absent on the day of distribution and ensure that 

they receive the assignment as soon as possible.  Students are to be supported by teachers unpacking 

the task and providing an explanation of the requirements at the time of distribution.  The Standards 

Matrix must also be explicitly unpacked with students.  Teachers should establish an early check-in 

point with students. On this day the teacher will need to see that the assignment has been commenced 

with some detailed planning.   

Drafting assignments is a standard procedure required by the QCAA (Queensland Curriculum and 

Assessment Authority) to help ensure authenticity of student work.  It also assists the school in collecting 

evidence during the assessment and grading process.  

 The following guidelines will be used in drafting assignments in all year levels at IPC:  

• On issuing the assignment or task, a draft due date will be indicated on all IPC assignments. 

• Assignment drafts (first attempts at the assessment task), will be collected and checked at least 

1 (one) week prior to the due date. 

• As a general rule, teacher written feedback about where improvements can be made against 

the criteria is expected.  The amount of feedback may vary according to various authority 

guidelines for particular subjects especially in the senior school.  

• As a general rule, only 1 draft will be marked.  This may vary according to various authority 

guidelines for particular subjects.  

The following guidelines will be used when students do not hand in a draft or an appropriate amount of 

work at draft stage.  

 Lateness of drafts for assignments and other assessment: 
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• Class teacher writes a note in diary to parents indicating that not enough work has been 

produced for the draft.   

• At first instance, a teacher issues a green level or 30 minute detention at lunchtime or after 

school to ensure the student completes the relevant draft work.   

Final copy of assignment: 

 If on the day the assignment is due a student does not have a completed task, evidence collected 

during the drafting process may be used to grade the student performance.  In any case, the student 

has the opportunity to update his work ON THE DAY THE ASSIGNMENT IS DUE ONLY until indicated 

by the class teacher or Faculty Leader.  In cases where students have been slow to start the task, this 

may mean starting and finishing the assignment on that day.  

Only students who have a pre-approved Variation to Assessment form may hand in the assessment 

task after the due date for the task.   

Procedures for Examinations 
In the interest of fairness and accountability in relation to the conducting of supervised assessment 

the following procedures must be followed by all teachers: 

The supervision of students sitting examinations is an active process.  It is expected that teachers: 

• Randomly move around the room and occasionally check student responses 

• Take no additional work (e.g. marking or planning) into a supervision room  

• Remain in the room for the duration of the examination.  

• Check that the room is arranged in a way that limits the potential for students to see other 

students’ work 

• Ensure that there is no communication between students  

• Make sure that students only access material as stated on the examination conditions page 

• Ensure that students only bring in materials that are permitted and collect those that are not 

In the instance of CHEATING, please ask the student to finish the test.  The subject teacher then 

discusses the matter with the FL after the Exam.  Questions cheated on are counted as incorrect for 

grading purposes. 

• Support students with instructions and advice on how to approach the examination paper but 

provide no input into how to respond    

• Refer any disruptive students to the Deputy Principal.  Students removed from the examination 

must renegotiate to sit the test through the Deputy Principal. 

• A fair and firm consequence for a student who cheats is essential, and these will be arrived at 

based on discussions with the Principal and the College Leadership Team. 

 
Arrangements for students who miss a supervised assessment: 

• If a student is sick for a test, a medical certificate is needed in Year 11/12 to explain the 
absence, or a detailed note in diary for Years 7-10. 

• If a student is away for a test, the subject teacher arranges the test with the student after the 
scheduled time for the Exam.  Bookings with Kim can be made in the ER room. 

• Students must use variation forms to rearrange examinations with staff and Faculty Leaders.   

 

College Policy for Student Submission and Non-Submission 
What is meant by outstanding assessment?  Outstanding assessment usually falls into 2 

categories.  These are: 

• Students who do not attend exams on the correct date for any reason 
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• Students who do not hand in assignments by the indicated “DRAFT” due date (refer 

DRAFTING POLICY) 

In each of these instances, the normal procedure would be for the student to complete the 

outstanding assessment piece.  The Faculty Leader would negotiate a new due date with the 

subject teacher and student involved. 

 

Absence for an exam 
Students in Years 7 – 10 will require a note in the diary to explain the absence (normally 

illness or family commitment of some type).  Students in Years 11 and 12 will require a 

medical certificate.  

 

Procedures for rescheduling assessment 
For security reasons, in most circumstances, rescheduled exams will be completed after the 

due date.  The class teacher will consult with the Faculty Leader and make another date for 

the exam with the Assistant to the CLT in the Edmund Rice Room.  In some circumstances, if 

the class teacher has enough evidence to substantiate a report grade, the test does not have 

to be rescheduled.  IN MOST CASES, UNLESS OTHERWISE NOTIFIED, EXAMS 

COMPLETED AFTER THE DUE DATE WILL BE FOR FORMATIVE PURPOSES ONLY.  

Rescheduled exams and assignment dates will be accompanied by a VARIATION TO 

ASSESSMENT FORM. 

 

Lateness of drafts for Assignments and other assessment 
Any assessment piece requiring research or other long-term preparation will have a DRAFT 

DUE DATE.  All assignments will therefore have drafts of assignments collected and checked 

at least 1 week prior to the due date.  This will give students 1 week to complete the 

assignment based on teacher feedback which must be in written form.  More details are 

available in the DRAFTING POLICY. 

 

According to QCAA policy, a semester unit of credit for a subject on the Senior Statement may 

not be awarded if non-submission of assessment tasks means that substantive requirements 

have not been met.  Students and families will be informed of this by the Deputy Principal if 

these circumstances arise. 

 

Applying for extensions for assignments or rescheduling exams for students 
If students require an extension to a due date for an assignment or exam, the following 

apply: 

• Student collects a VARIATION TO ASSESSMENT FORM from the Edmund Rice 

Room as early as possible to allow for application consideration.  The application will 

be supported by a written request from parents. 

• The Faculty Leader will notify the student as soon as possible of the outcome of the 

request. 
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• The Variation form is attached to the assessment piece when it is completed.  It will 

contain authorisation from Parent, Subject Teacher and Faculty Leader. 

• Students drive the approval process and return the completed form to the Faculty 

Leader (FL).  FL returns the original of the document to the student after taking 2 

copies – 1 kept by FL, and 1 copy provided to the Deputy Principal. 

• If students are unhappy with the decision of the Faculty Leader, an appeal may be 

made to the Deputy Principal (indicated on the Variation form). 

Moderation Guidelines 
Moderation, or comparing student assessment responses, is a significant element of our 

school’s effort to ensuring comparability, consistency and accountability in the College 

assessment process.  Moderation is seen as a significant part of the assessment process in 

the new Australian Curriculum.  The following guidelines should be used in undertaking 

moderation at the College: 

1. Moderation will be undertaken in all year levels 7 – 12. 

2. All teachers and all Faculties and other subject areas are required to participate in the 

College moderation process. 

3. Teachers will be provided with training to undertake moderation. 

4. Moderation will at least consist of selecting an A, B, C, D and E response from each 

class group (if available), and then comparing marking standards across several class 

groups for consistency. 

5. Any clear divergence or inconsistency in marking will be managed and followed up by 

the relevant Faculty Leader.  Awarded grades may be adjusted where necessary. 

6. As with all judgements regarding student performance, any adjustment of grades 

undertaken post-moderation should occur using only available student responses as 

evidence. 

7. In cases where conditions for the assessment have been adjusted for students, in line 

with the College’s SPECIAL CONSIDERATION policy, student responses will be 

made available for moderation, and compared against the standard assessment 

criteria. 

8. Although moderation must be completed in a timely fashion, it is possible, and indeed 

on some occasions likely, that moderation will occur after written student reports have 

been distributed.  Reports may be adjusted if moderation reveals that grades on 

student assessment are inconsistent. 

Grievance Guidelines 
In the event that students or families disagree with a graded result on an exam or 

assignment, students are asked to appeal through the following process if they are 

dissatisfied with their result: 

1. Approach the subject/class teacher to ask for clarification on the graded result.  It 

may require the teacher to re-mark the assessment piece.  In most circumstances, 

this will satisfy the grievance. 

2. Approach the Faculty Leader to ask for clarification 

3. Approach the Deputy Principal 

4. Approach the Principal 

Students must be able to present evidence or reasoning for their appeal.  Staff are encouraged 

to access other staff to moderate or cross-mark where necessary. 
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Authenticity and Plagiarism Policy 
“Plagiarism involves students submitting the work of others as their own, without appropriate 

acknowledgment or referencing of the original work.”  (QCAA, 2008)  The process of 

authenticating student work and instilling research integrity is the foundation for preventing 

plagiarism.   

These are some examples of plagiarism:  

• The most direct form of plagiarism is copying, word for word, without acknowledging 

the source, or where your information came from. A more indirect form is obtaining and 

changing material from a source without acknowledgment.  

• If you quote directly or obtain material from a source you must acknowledge your 

source with correct referencing.  

• Students should be particularly aware of the dangers of plagiarism from the Internet. 

Although this is rich source of information freely available to all students and staff, 

copying and pasting the work of others from the Internet is a form of plagiarism.  

Forms of Plagiarism  

 

1. Copying word for 

word  

 

 

2. Paraphrasing someone 

else’s words  

 

 

3. Summarising 

someone else’s 

ideas without 

acknowledging the 

source.  

Examples  

 

Original:  

“War seemed to 

promise adventure. 

For many it was a 

chance to escape 

from poverty and 

unemployment and 

become a hero. Most 

were confident it 

would be a short war, 

over by Christmas 

1914.”  

Essential Modern World 

History, Steven Waugh, 

2001  

 

 

People thought that going 

to war would be a good 

opportunity to go off and 

have an adventure instead 

of facing the choices of 

poverty and unemployment. 

Everyone was sure it would 

be over by Christmas and 

so be a short war.  

Essential Modern World History, 

Steven Waugh, 2001.  

 

 

Most people thought 

that the war would 

be short and so an 

opportunity to go 

and have an 

adventure. In this 

way they could 

become heroes 

instead of facing the 

fears of poverty. 
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Ignatius Park College will use the following process to deal with plagiarism identified through 

the assessment process. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

ADVICE FOR TEACHERS RE MONITORING OF ASSESSMENT WORK TO PREVENT 

PLAGIARISM.  STAFF SHOULD CHECK THAT: 

• Teacher sighted plans and drafts of student work 

• Students have gone through a production process over time  

• Students have acknowledged resources used 

• The assessment piece sets appropriate range and balance in conditions of 

assessment tasks 

 Teacher monitoring 

 Teacher marking 

 Internal moderation processes and cross-marking 

 

Alleged plagiarism detected by teacher(s) 

Confirmation by teacher 

Notify Faculty Leader 

FL checks TASS for student(s)’ plagiarism status 

FL records plagiarism on student(s)’ TASS report 

Level 1 

1st Offence 

 Teacher        
counselling 

 Green level 1  
 detention 

 student resubmits 
copied sections 

 Teacher grades 
original work only 

 Copyee receives 
warning  
  

Level 2 

Reoffence (within any subject) 

 FL notifies DP 

 DPS 
counselling/academic 
monitoring  

 FL notifies   parents/  
 caregivers  

 Teacher grades 
original work only 
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Special Consideration Policy 

Policy on Special Provisions for School-Based Assessments in all subjects Years 7 - 12 
 

Introduction  
This policy defines the responsibilities, principles and guidelines to be applied for special 

consideration in school-based assessments.  It applies to students at all year levels at Ignatius 

Park College. 

Special provisions means making reasonable adjustments to conditions of assessment to 

ensure equitable opportunities for all students.  Special provisions may apply to any student, 

depending on the circumstances. In making a decision about special consideration, the school 

is required to consider what special provisions or adjustments to assessment conditions are 

reasonable in each circumstance.  

The Queensland Curriculum and Assessment Authority (QCAA) Equity Statement (January 

2011) underpins all curriculum development and assessment in Queensland.  It states that “all 

young people in Queensland have a right to gain an education that meets their needs and 

prepares them for active participation in the creation of a socially just, equitable and 

democratic global society.  This principle is aligned with the range of UN Conventions that 

Australia has ratified, including the UN Convention on the Rights of the Child, and the 

Melbourne Declaration on Educational Goals for Young Australians December 2008.” 

Scope of application of this policy  
This policy covers only school-based assessment in all year levels at IPC.  The policy therefore 

does not apply to the Queensland Core Skills (QCS) Test, the scaling for Overall Positions 

(OPs) and Field Positions (FPs), and the Queensland Certificate of Individual Achievement 

(QCIA). Separate processes and procedures apply for these. 

Specific educational needs  
Special provisions may be particularly relevant for students with specific educational needs. 

These needs must be considered in a proactive way — to design inclusive learning and 

assessment programs, and to provide opportunities for alternative assessment 

arrangements.  

Students with specific educational needs include but are not limited to:  

1. Students with disabilities that have a physiological basis, such as those of a sensory, 

motor or neurological nature; 

2. Students with educational needs arising primarily from socioeconomic, cultural and/or 

linguistic factors where there may be some form of educational disadvantage, such 

as students:  

a. of Aboriginal and/or Torres Strait Islander backgrounds  

b. with language backgrounds other than English  

c. who are migrants or refugees  

d. from rural and remote locations  

e. in low socioeconomic circumstances  

3. Students whose difficulties in accessing learning do not appear to be directly or 

primarily attributable to educational disadvantage arising from impairment, or to 

socioeconomic, cultural and/or linguistic factors; 
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a. students who have short-term impairments such as glandular fever, fractured 

limbs, etc.)  

b. students with unique psychological needs (eg. Depression) 

4. Students with identifiably different patterns of educational development and 

orientation, influenced by factors such as:  

a. gender, for example, the inclusion of learning resources relevant to both 

females and males  

b. special talents (including giftedness), with opportunities for extension 

programs to be experienced 

c. life circumstances that may impact on a student’s ability to engage in learning 

and be assessed fairly.  

Principles  
Special consideration is a positive act of making reasonable adjustment to assessment 

requirements and conditions to ensure that assessment is equitable for all students. All 

students, including those with specific educational needs, should have opportunities to 

demonstrate their current knowledge and skills.  

Schools must strive to identify and minimise barriers that prevent students from demonstrating 
their current knowledge and skills. To do this, they must plan to ensure that specific 
educational needs are recognised and reasonable adjustments made to accommodate 
students. Schools must also take reasonable measures to assess students with specific 
educational needs so that they can participate in all subjects on the same basis as other 
students.  
 

The school must consult and involve the student (and, where appropriate, the student’s 

parents/carers or associates and other relevant school personnel) in the decision-making 

process concerning special provisions. The school must take into account the student’s 

specific educational needs and balance the interests of all parties affected, including those of 

the student, the school, staff and other students.  

 

Guidelines  
Each case must be considered on an individual basis and decisions reached through 

consultation.  

The principal and teachers of the school, with the advice and assistance of the QCAA (if 

required), should:  

• Consult with the student and the student’s parents/carers or associates regarding any 
preferred adjustments, any adjustments that have been provided previously and any 
recommended or alternative adjustments  

• Take into account the nature of a student’s disability or the reason for the student’s 
specific educational needs  

• Consider the effects of the adjustment on the student, including the effect on the 
student’s ability to achieve the learning outcomes and to participate in courses of study, 
and the effect on their independence  

• Identify assessment instruments that may require reasonable adjustment for students 
with specific educational needs  

• Seek advice from other relevant personnel if considered necessary  
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• Make decisions about the nature and appropriateness of the adjustments. This may 
include considering the costs and benefits of making the adjustment  

• Assess whether changes are needed to the adjustment over the period of a student’s 
education in order to allow for the changing needs of the student over time.  

 

Students with specific educational needs often require adjustment to the form of presentation 

of an assessment instrument and their response to it. The method of transmission of 

information about the assessment and the way a student presents evidence of their knowledge 

and skills may have to be adapted.  When making these adjustments, the principles and 

practices for high quality assessment should apply at all times. The school should ensure that 

the steps taken to identify and implement special provisions maintain respect for the dignity, 

privacy and confidentiality of the student, their parents/carers and associates. 

 

Reasonable educational adjustments  
These involve varying the conditions under which assessment occurs in order to enable 

students to have opportunities to demonstrate their knowledge and skills in a course of study  

Examples of reasonable adjustments include, but are not limited to:  

1. Adjustments to scheduling to co-ordinate with medication and other family issues. 
2. Adjustments to how a student responds to the assessment to meet student needs related 

to physical and sensory barriers. 
3. Adjustments to the delivery of assessment or presentation required of a student to support 

their sensory needs (eg. Picture cues). 
4. Allowing additional time for students to complete assessable tasks (e.g. written tests or 

assignments) to give them the opportunity to demonstrate their knowledge and skills. 
5. Adjustments to where an assessment is completed to overcome distractions. 
6. Permitting signing instead of speaking for students with hearing impairments, and 

computer simulation instead of laboratory work for students with physical impairments. 
7. Allowing the use of specialised equipment to accommodate a student's disability (e.g. 

keyboarding rather than handwriting). 
8. Providing a reader to communicate a text where reading is not the skill being assessed, 

or providing a scribe to produce an exact transcription of student responses to assessment 
items where a physical impairment does not permit a student to write. 

9. Providing assistance with the interpretation and comprehension of assessment items for 
students with language difficulties (e.g. students with language backgrounds other than 
English) as long as this assistance occurs for assessment items that are not designed to 
assess those language skills. 

10. Giving Aboriginal and Torres Strait Islander, migrant and refugee students the opportunity 
to present their cultural experiences in responses to assessment items (e.g. providing an 
alternative essay question, that allows them to demonstrate their knowledge and skills in 
the subject by applying it to their own cultural context).  

 

Exemption (allowing non-completion of a particular piece of assessment)  
An exemption should only be allowed when there is sufficient alternative information to make 

a judgment about an exit level of achievement without the student having to complete a 

particular assessment instrument. For example, an exemption may be appropriate where a 

student has missed an assessment instrument due to illness or because of some other 

legitimate absence, and completing the assessment would place an unreasonable burden on 

the student An exemption is inappropriate if it results in insufficient evidence being available 

to make a judgment about the student’s exit level of achievement, or the student being 
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unable to meet the mandatory requirements stated in a syllabus or study area specification. 

Exemptions should not be a substitute for schools making efforts to remove barriers to a 

student's access to learning and assessment opportunities. Exemption is not an option 

where reasonable adjustment is appropriate.  

Special Consideration granted when no learning adjustments required 
Special consideration may be granted to students for shorter periods of time (a few weeks, 1 

term) when no routine learning adjustments are required.  Unique events such as family 

bereavements or serious injury may give rise to special consideration.  Parents or carers can 

apply to the relevant class teacher or Pastoral Leader who will then relay details to the 

Deputy Principal.  The Deputy Principal then considers the application and the time period 

involved.  Students granted special consideration are still required to complete assessment 

where possible, but in most circumstances performances on these pieces will be counted as 

“formative” only.  Unless the performance by the student is “better” than already established 

in that subject, completion of assessment by students under special consideration may not 

be counted towards a reporting grade. 

 

Homework Policy 
 

As a College we acknowledge that the school is the primary place to practice concepts and 

skills.  However, recognise the diverse range of activties in which students are involved. In 

order to find a balance between school and extra-curricular life, the following philosophy has 

been adopted. 

 

What is Homework? 

Homework is an opportunity to extend a student’s abilities whilst reinforcing and developing 

knowledge and understanding of concepts covered in class. It occurs within a structured time and 

may involve completing unfinished class work and also preparation for assessment or revision. 

Each activity completed during homework should be purposeful, time oriented and linked directly 

with classroom learning experiences. 

We also acknowledge the importance of home work and that it is imperative that students involve 

themselves in the organisation of the family unit. 

 

What is not Homework? 

Our College does not consider unstructured, open ended or unrelated activities as homework. 

Any activity that operates without structure or has no defined end point is classed simply as ‘busy 

work’ and homework for homework’s sake. 

 

Considerations: 

When homework is set, a number of considerations are made as to the purpose and outcome of 

the activity. For homework to be allocated, the following points must be addressed: 
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• The skills requiring demonstration in homework must be explicitly taught in class. This 
includes teaching time management so students are aware of how much time is to be 
allocated to their activities. 

• The Research Process must be guided. Students are encouraged to use worksheets and 
follow the researching guidelines set out in the Student Diary. 

• The Assignment phase will impact upon time frames. Most students will receive very little 
additional homework during this phase of a term, and should be managing their homework 
time to complete assignments. 

• Literacy skills should be explicitly taught – comprehending, predicting etc. This is so that 
students are acutely aware of their tasks. 

• Further emphasis should be placed on revision - it has been proven that revising work 
covered within 24 hours can result in higher retention of information. 

• It is imperative that flexibility be exhibited when setting homework as family, work, social, 
sporting and cultural circumstances can impact upon student’s abilities to complete work at 
some times. 

 

Information for Parents and Students: 

• Parents, Caregivers and Students need to be aware that the allocation of homework and its 
‘weight’ will vary throughout the term.  

• Some subjects will have more homework and require students to complete more independent 
homework tasks.  

• Whilst students may have spare time at the start of each term, they can use this time to 
review their work and plan upcoming assessment. 

• Parents are able to communicate with teaching staff through the diary if they have concerns 
about homework. 

 

Minimum Time Requirements for study: Years 7→ 12 

o Year 7-8: 1 - 1.5 hours each week night 
o Years 9-10: 1.5 - 2 hours each week night 
o Years 11-12: 2 - 3 hours each week night 

 

Marking and Feedback 
It is expected that teachers mark and return an assessment task within two working weeks from the 

date of submission.  Any variation to this timeframe requires the approval of the Faculty Leader.  When 

assessing a task, teachers should provide written notes or comments to inform the student of where 

they did or did not meet task requirements.  Teachers will also indicate on the Standards Matrix the 

student’s performance against the standards, as well as providing a written summary further justifying 

the result.  Incorrect spelling and grammar should also be highlighted.  Feedback that is general (for 

example, ‘You really tried hard’ ‘or well presented’) should never stand alone as feedback comments.  

All feedback comments should relate to the standards being assessed. Following the completion of all 

marking and moderation of a task, teachers will provide verbal feedback to the class outlining the 

strengths and areas for improvement of the group.  

Brief written feedback on the College Progressive TASS system is also expected.  The guidelines for 

the feedback are as follows: 

• 100 words absolute maximum. 

• An academic focus.  

• Your primary audience is the students, but parents will also view in Parent Lounge. 

• The comments should be aligned with the dimensions and standards required in the assessment.  
However, other inclusions are allowed. 

• There should be an improvement comment included. 

• Please double-check the comments for correct grammar, spelling and punctuation where required. 
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Moderation 
Moderation, or comparing student assessment responses, is a significant element of our school’s 

response to ensuring comparability, consistency and accountability in the College assessment 

process.  Moderation is seen as a significant part of the assessment process by the new Australian 

Curriculum.  The following guidelines should be used in undertaking moderation at the College: 

• Moderation will be undertaken in all year levels 7 – 12. 

• All teachers and all subject areas are required to be involved in the College moderation 

process. 

• Teachers will be provided with training to undertake moderation. 

• Moderation will at least consist of selecting an A, B, C, D and E response from each class 

group (if available), and then comparing marking standards across several class groups for 

consistency. 

• Any clear divergence or inconsistency in marking will be managed and followed up by the 

relevant Faculty Leader.  Awarded grades may be adjusted where necessary. 

• As with all judgements regarding student performance, any adjustment of grades undertaken 

post-moderation should occur using only available student responses as evidence. 

• In cases where conditions for the assessment have been adjusted for students, in line with the 

College’s Special Consideration policy, student responses will be made available for 

moderation, and compared against the assessment standards. 

• Although moderation must be completed in a timely fashion, it is possible, and indeed on some 

occasions likely, that moderation will occur after written student reports have been 

distributed.  Reports may be adjusted if moderation reveals that grades on student assessment 

are inconsistent. 

Reporting  
Formal reporting occurs three times a year at Ignatius Park College.  Providing quality and 

formalised feedback to students and their families is not only a requirement but it is essential 

in supporting students to reach their potential.  The requirements of teachers in completing 

reports for students are outlined in an Appendix to this document.   

 

Additionally, the College now supports a system of Progressive Reporting.  Faculty Leaders are to 

consistently enter all assessment items in the TASS system, and report grades online to students and 

parents two weeks after marking is completed.   

Overview of the Curriculum by Key Learning Area:  Years 7 to 10 

Overview 
At Ignatius Park College, students in Years 7 to 10 undertake a program of study to prepare them with 

the knowledge, understanding and skills needed for work and life in the 21st century.  The middle school 

curriculum program is fully aligned to the requirements of the Australian Curriculum and as such content 

includes both knowledge and skills.  These are defined by discipline-based key learning areas as well 

as the general capabilities and cross-curriculum priorities which are transferrable across all disciplines.  

Students study the Key Learning Areas of:   

• Religious Education    

• English 

• Mathematics 

• Science 

• Humanities and Social Sciences 
 

• The Arts 

• Technologies 

• Health and Physical Education 

• Languages   
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The general capabilities are addressed in each of these Key Learning Areas and this curriculum plan 

maps how and when these are embedded (pp. 51 - 54) to ensure there are multiple opportunities across 

all subjects and all year levels.   “In the Australian Curriculum, capability encompasses knowledge, 

skills, behaviours and dispositions. Students develop capability when they apply knowledge and skills 

confidently, effectively and appropriately in complex and changing circumstances, in their learning at 

school and in their lives outside school. The Australian Curriculum includes seven general capabilities, 

as shown in the figure below” (ACARA, 2016) 

 

The Australian Curriculum also includes cross-curriculum priorities.  These have been drawn from the 
Melbourne Declaration which identified three key areas to be addressed.  These are not taught as 
subjects alone but again embedded in the disciplines.  The three priorities are:  Aboriginal and Torres 
Strait Islander Histories and Cultures, Asia and Australia’s Engagement with Asia and Sustainability.  
These have also been mapped to ensure comprehensive coverage across the middle years. (pp. 55 – 
56).  

This plan provides an overview of the curriculum and assessment in each of these Key Learning Areas 

from years 7 to 10.  The online Middle School Handbook provides parents with further information about 

the range of core and elective subjects.   
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Religious Education 
YEAR 7 RE  TERM ONE TERM TWO TERM THREE TERM FOUR 

UNIT 
OVERVIEW 

Edmund Rice Foundational Stories 

Students will develop an understanding 
of the life of Edmund Rice and his life 
experiences as an educational leader of 
the Catholic faith.  They will also identify 
his contributions to the Catholic Church 
and the greater community.  Students will 
then apply this knowledge to identify the 
impact that the teachings of Edmund Rice 
have on Ignatius Park College.  They will 
explore The Four Touchstones and 
identify how they are ‘lived’ in the Ignatius 
Park College community.  Through this, 
students will also identify how they 
individually can mirror the values of The 
Four Touchstones in a meaningful and 
practical way.  Throughout the unit, they 
will explore the meaning and significance 
of the School Prayer. 

 

The Power of Words 

Throughout the unit, students will 
investigate the essential question: How 
can something written so long ago still be 
relevant today?  They will initially explore 
ways that the spoken word can impact on 
their daily lives through an analysis of 
famous and influential speeches.  
Through this, students will also identify 
that the speaker’s or writer’s intention can 
change depending on context and 
audience. They will then develop an 
understanding of the key messages 
within the New Testament and identify 
their contemporary relevance.  With this 
new understanding, students will identify 
how the New Testament has informed the 
beliefs, values and practices of Christian 
communities, and underpinned the work 
of the modern Catholic Church in 
Australia. They will also develop a deeper 
understanding of the context of New 
Testament authors and their communities 
through exposure to significant historical 
events between 150 BCE and 400 CE.  
Students will be exposed to key events 
within the New Testament between 150 
BCE and 50CE and sequence them using 
a timeline.  They will apply their 
understanding to identify the relevance of 
traditional sacred texts today. 

Social Justice:  What should I do? 

Students will develop an understanding 
of the basic principle of acting according 
to a properly formed conscience.  They 
will do this through an examination of 
sources, specifically Church teachings, 
Word of God, contemporary media and 
human wisdom.  Students will also 
explore the relationship between 
personal accountability and the social 
dimension of sin.  They will identify that 
concern for the good of the community is 
a basic principle of Christian morality.  
Students will then analyse the Church’s 
teaching about the common good.  
Through the application of new 
knowledge and further investigation, 
students will present a variety of ways of 
protecting and promoting the common 
good.  They will also explore the ways of 
serving the common good using personal 
gifts and talents.  

 

Then and Now:  Where it all began 

Students will develop an understanding 
of the foundations of the Catholic Church.  
They will Investigate and sequence 
significant events and developments in 
the early Church (c.6BCE – c.650BCE).  
Students will describe and explain 
change and continuity in the early Church 
and suggest reasons for changes, using 
appropriate historical terms and concepts 
and acknowledging their sources of 
information.  They will then focus on the 
Catholic Church in Australia through 
identifying and locating a variety of 
Church communities (dioceses, 
archdioceses and provinces) nationally 
and in the wider Oceania region.  Student 
will explore the variety of roles and 
responsibilities within the leadership 
structure of the Catholic Church in 
Australia.  They will also explore and 
explain how particular cultural and 
historical influences have led to 
differences across church communities 
(e.g. Liturgical practice, sacramental life, 
church architecture).  Students will then 
identify how identity of the Catholic faith, 
through the Church, is expressed and 
lived today. 

ASSESSMENT  
GENRE 

Webpage Template 
 

Portfolio:  Progressive Poster:  Strategy Multi-modal Presentation 

GC/CP 
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YEAR 8 RE  TERM ONE TERM TWO TERM THREE TERM FOUR 
UNIT OVERVIEW Movers and Shakers 

Students will develop an understanding 
of the foundations of Catholicism, as well 
what it means to be a Catholic in the 
community to which they belong.  They 
will identify both the meaning of, and 
significance of, the Covenant and the 
Trinity.   Students will also be exposed to 
significant events in the history of the 
Catholic Church.  Additionally, they will 
identify key figures in the history of the 
Church and how they have impacted on 
the identity of the Church and the 
Catholic faith today. 

Initiation Rituals 

Students will develop an understanding 
of the ways in which the Church is 
present and active in the wold today 
through the exploration of initiation 
rituals.  They will explore the significance 
of initiation rituals within the Catholic 
Church, with a specific focus on Baptism.  
Students will then identify how initiation 
rituals, specifically Baptism, are 
witnessed in the life, death and 
resurrection of Jesus Christ.  They will 
also, through investigation, identify how 
initiation rituals are witnessed in other 
religions and why they are significant.  
Students will then compare the 
similarities and differences between 
initiation rituals across various religions. 

Mission 

Students will develop an understanding 
of the many ways that the Church, 
through the action of the Holy Spirit, is 
present and active in the world today.  
They will also identify ways in which the 
Church communicates Catholic social 
teaching.  Students will then identify the 
consistent themes of Catholic social 
teaching, particularly the concept that the 
good of people be the criterion in making 
moral judgements about social and 
economic structures. Additionally, they 
will be exposed to a range of Catholic 
organisations that live the values of 
Jesus Christ through their purpose and 
action. Informed by their understanding 
of Catholic social teaching, students will 
then analyse and evaluate judgements 
about social and economic structures. 

Advent/Christmas 

Students will develop an understanding 
of the seasons and key symbols in the 
Catholic Church and identify how these 
periods of time impact followers.  They 
will then explore some of the key 
Abrahamic religions (Christianity, 
Judaism, Islam) to identify, and develop 
an appreciation of their practices, origins 
in scripture and key celebrations.  
Students will then specifically investigate 
the different ways that these religions 
celebrate the Feast of Christmas.  They 
will also identify both the relevance and 
significance of prayer during Advent 
through active participation in, and 
creation of, personal and communal 
prayer.  

ASSESSMENT 
GENRE 

Multimodal Presentation Portfolio Persuasive Email Oral Presentation 

GC/CP 
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YEAR 9 RE  TERM ONE TERM TWO TERM THREE TERM FOUR 
UNIT OVERVIEW Monotheistic Religions 

Students will develop an understanding 
of monotheism and why Christianity can 
be defined as a monotheistic religion.  
Students will also explore other key 
monotheistic religions, specifically, 
Judaism and Islam.  Through this 
exploration, they will identify both the 
foundational beliefs and the traditions 
that are integral to each religious tradition 
and consider the similarities and 
differences in their religious practices, 
scripture and beliefs about God.  
Significant beliefs, such as the 
Incarnation, Resurrection and Ascension 
of Jesus in Christianity, will be analysed 
in further detail.  Students will then 
explore and identify the consequences of 
different beliefs for each religious 
follower.   

 

Understanding the Bible 

Students will develop an understanding 
of the Bible’s significance in Christianity 
and the key messages within the New 
and Old Testament. Through an 
investigation of Biblical texts, they will 
develop their understanding of three 
foundational beliefs of Christianity and 
consider their significance for believers.  
Students will investigate the main 
features of form criticism and narrative 
criticism to help their understanding, 
interpretation of a range of Biblical texts.  
They will also analyse text structure and 
language features of selected miracle 
stories and parables through the use of 
both form criticism and narrative 
criticism.  Additionally, students will 
research and examine the different 
textual features of the four primary 
sources for the stories and traditions in 
the Pentateuch.  Specifically, an analysis 
of selected texts will be conducted, 
including: creation stories (Genesis 1:1-
2:4), the flood (Genesis 6:10-22, 7:11-
16a, 18-21, 24, 8:1-5-7, 13a, 14-19), call 
of Abraham (Genesis 15:1-21), Passover 
(Ex 12:1-30), and escape from Egypt (Ex 
13:17-14:31), to identify the four 
contributing authors (J, E, D, P), and the 
key themes (creation, sin, law and 
promise, worship, and Chosen People). 

 

Why Should I Care? 

Students will learn about the priestly, 
prophetic and kingly work of Jesus Christ 
and ways in which believers live their 
Christian vocation by participation in this 
work.  They will be exposed to sources of 
inspiration, strength and guidance for 
believers today, including Catholic social 
teaching, personal and communal 
prayer, Scripture, writings of religious 
and lay leaders, and will identify how 
these may affect an individual’s moral 
behaviour.  Students will investigate and 
identify the Church’s response to 
emerging moral issues including the 
response of key Church agencies, for 
example, the St Vincent de Paul society.  
They will also explore how the Church 
draws on the teaching of Jesus and its 
living tradition to respond to emerging 
moral questions about scientific and 
technological advances.  Through this, 
students will identify how Catholic social 
teachings (especially promotion of 
peace, stewardship and common good), 
provide guidelines for scientific and 
technological advancement. Students 
will also develop their understanding of, 
and participate in, Christian Meditation 
and other meditative prayer practices. 

 

Good and Evil – Forgiveness is Divine 

Students explore what it means to be 
human and consider why, as both 
humans and Catholics, we should both 
consider our own actions and seek to 
forgive others.  They will be exposed to 
examples of good and evil co-existing 
throughout human history and will 
identify the core beliefs about good and 
evil in the world.  Students will also 
develop an understanding of God, sin 
and suffering as revealed in characters, 
events and themes of the Pentateuch.  
Through this, students will also identify 
how Jesus' healing, forgiveness, care 
and compassion are continued through 
the Sacraments of healing in the Catholic 
Church today.  They will also examine 
how the choices believers make can give 
expression to their understanding of 
forgiveness and healing. 

 

ASSESSMENT 
GENRE 

Religious Exhibit Portfolio Multimodal presentation Storybook 

GC/CP 
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YEAR 10 RE TERM ONE TERM TWO TERM THREE TERM FOUR 

UNIT 
OVERVIEW 

Spirituality 

In this unit, students will learn 
about spirituality and ritual in the 
Catholic Christian tradition. They 
will have the opportunity to 
explore, experience and express 
their own spirituality, and to learn 
about the spirituality of others. 

Peace & Conflict 
Peace and Conflict is concerned 
with practical questions of how to 
realise peace and justice in the 
world. This elective explores how 
religion and in particular the 
Catholic Christian tradition can play 
an important part in establishing, 
promoting and maintaining peace. 
It will give students opportunities 
to investigate the causes of war, 
violence and injustice; explore non-
violent and peaceful approaches at 
all levels of social organisation as 
well as the political, professional 
and personal behaviours necessary 
to bring about a more just and 
peaceful world. 

Social Justice 
Social justice issues should always 
evoke a religious and ethical 
response. In this unit, students will 
have the opportunity to investigate 
a diversity of local, national and 
international approaches to social 
justice concerns and link these with 
different ethical and religious 
responses. Students will explore 
active means of participation in 
responding to social justice 
concerns and reflect on personal 
involvement in social justice 
outreach. 

Men’s Mental Health 

In this unit you have studied the 

issues concerning Men’s Mental 

Health, in particular, Resilience.  

You have considered what 

resiliency is, why we need to be 

able to be resilient and how we 

should attempt to develop 

resilience.  You have considered 

how religion can help in this area 

and avenues where we have seen 

this issue reflected in the 

scriptures. 

 

ASSESSMENT 
GENRE 

Multi-modal/Oral Short Response to Stimulus Exam Brochure Advertisement/Multimodal 

CCEs Define, Apply & Examine, Synthesise, 
Evaluate & Justify, Produce, Reflect and 
Appraise.  

Define, Apply & Examine, Synthesise, 
Evaluate & Justify, Produce, Reflect and 
Appraise.  

Define, Apply & Examine, Synthesise, 
Evaluate & Justify, Produce, Reflect and 
Appraise.  

Define, Apply & Examine, Synthesise, 
Evaluate & Justify, Produce, Reflect and 
Appraise.  

 

The Year 10 RE program has been developed from options available in the Senior Religion and Ethics program.  Therefore, CCEs (Common Curriculum 

Elements) that have been used in developing learning and assessment in conjunction with the plan have been identified.  
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English  
YEAR 7 
English 

TERM ONE TERM TWO TERM THREE TERM FOUR 

UNIT 
OVERVIEW 

The History of Language 

In this introductory unit, students will use 
a study of the history of the English 
language to facilitate an investigation into 
their own history. Students will create 
either an autobiographical extract or 
biography which will explore this idea 
further. Students will also investigate 
particular elements of English, for 
example, prefixes, words with French or 
Arabic origins, suffixes or neologisms. 
 

Survival 

Students will examine a range of texts 
which explore the theme of survival. This 
may include surviving challenging 
physical situations as well as emotional 
ones, such as an illness or family issue. 
Students will use the understanding they 
have developed in order to participate in 
an informative speech which tells the 
audience how to survive a specific 
experience. 

Legends 

Throughout this unit, students will engage 
with a range of texts which feature 
legendary characters and their actions. 
Students will define the term ‘legend’ and 
discuss the broad scope of this definition. 
Students will construct their own legend 
as well as create a persuasive speech in 
order to demonstrate their understanding 
of the topic. 

Looking into the Past 

Developing students’ awareness of 
issues in Australia’s past will be a focus 
of this unit. They will enhance their ability 
to interrogate texts and critique their 
effectiveness. Students will be exposed 
to texts from a range of perspectives and 
be asked to evaluate a specific text in the 
form of an analytical essay. 

ASSESSMENT  
GENRE 

Reflective Written Task: Biography 
(Supervised) 
 

Expository Spoken:  Informative Speech Creative Spoken Task: Legend 
Scene Presentation 

Expository Written Task: Analytical 
Paragraph/s 

GC/CP 
                                 
 

       
 

        
 

      

 

YEAR 8 
English 

TERM ONE TERM TWO TERM THREE TERM FOUR 

UNIT OVERVIEW 
The World of the News 

During this unit students will have the 
opportunity to engage with common 
everyday texts, namely newspaper and 
televisions news reports. Students will 
explore the techniques and language 
used to create these genres. 

Strange Worlds:  The Language of 

Fantasy and Science Fiction 

Students will enhance their 
understanding of a wide variety of 
science fiction and fantasy texts, as well 
as the elements and techniques used to 
construct them. Through the 
investigation of a range of science 
feature articles, students will formulate a 
novel central idea for their own 
speculative short story. 

Australian Stories 

This unit will allow students to explore a 
range of texts which present differing 
perspectives on modern Australian life. A 
particular focus will be the experience of 
immigrants in Australia and the changing 
nature of society. Students will carefully 
evaluate their chosen text and present a 
promotional book launch to the class. 

The Power of Poetry 

Throughout this unit, students will 
explore an extensive range of poetry, 
both contemporary and traditional, from a 
variety of backgrounds. These will 
include Australian Indigenous peoples, 
as well as Asian and European poems. 
Students will develop the skills necessary 
to critically analyse poetry and complete 
an analytical paragraph on a selected 
poem. 

ASSESSMENT 
GENRE 

Reflective Spoken Task:  Media Sports 
Report 

Creative Written Task:  Short Story Persuasive Spoken Task: Book Launch Expository Written Task: Analytical 
Essay 

GC/CP 
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YEAR 9 
English 

TERM ONE TERM TWO TERM THREE TERM FOUR 

UNIT 
OVERVIEW 

New Technologies 

This unit will allow students to explore a 
range of new technologies and their 
impact on society. There will be a 
particular focus on the impact pf 
computer games and social networking. 
Students will use this understanding to 
present a persuasive speech on an 
aspect related to the impact of this 
technology. 

 

The Visual Image 

Students will develop the skills necessary 
to analyse and interpret visual images in 
a range of contexts, for example graphic 
novels, films, photographs and children’s 
picture books. Students will create a short 
story, either conventional or 
unconventional, and may also present 
this in the form of a story book or graphic 
novel. 

The World of Work 

Students will explore many basic aspects 
of the workplace, including their rights 
and responsibilities as employees and 
the requirements of different professions. 
They will compile a folio of workplace 
documents as a formative, including a 
resume, selection criteria and application 
letter, before using these documents in a 
mock interview situation. They will then 
present an informative speech which 
focuses on a specific industry or position 
in which they are interested. 

Guts and Glory 

This unit will allow students to examine a 
range of texts which highlight the 
importance of sport in society and the 
essential role it plays in the lives of many 
young people. They will read a novel, 
short stories and view film excerpts which 
link to this topic. Students will analyse a 
particular text in the form of an analytical 
essay. 

ASSESSMENT  
GENRE 

Persuasive Spoken Task:  Persuasive 
Speech 

Creative Written Task:  Short Story Expository Spoken Task: Informative 
Speech 

Expository Written Task: Analytical 
Essay 

GC/CP 
                            
 

         
 

           
 

         
 

 

YEAR 10 
English 

TERM ONE TERM TWO TERM THREE TERM FOUR 

UNIT 
OVERVIEW 

A Call to Arms:  Inspiration and 

Exhortation 

Through this unit, students will have the 
opportunity to explore language which is 
used to achieve a particular purpose: to 
exhort and inspire. This will allow 
students to interact with a range of texts, 
including film and film extracts, speech 
transcripts, short stories and novel 
extracts. Students will analyse this 
language to discern its effectiveness and 
impact, consider the cultural context of 
the text and its creator and compare its 
use in diverse texts. 

 

Representations of the Modern World 

Students analyse and explain how 
language and images create specific 
representations of adolescents in texts. 
Students will undertake the close study of 
a particular novel, as well as media texts, 
short stories and non-fiction texts. 
Students will ultimately be asked to 
create a short story which addresses a 
gap in the story as well as a eulogy for a 
specified character. Students will extend 
their understanding of the techniques 
used to develop character as well as the 
conventions of narrative texts. 

Loves Magic:  Unlocking the Heart of 

Shakespeare 

This unit will allow students to engage 
with a Shakespearean text and consider 
key questions about this text, including 
themes, characterisation and use of 
language. They will also consider the 
ongoing relevance of Shakespeare’s 
work and his place in the canon of 
English literature. Students will develop 
a critical understanding of the selected 
text and will create an analytical essay 
under supervised conditions which 
reflects this knowledge.  

 

The Hard Sell:  Advertising and 

Manipulation 

Advertising is a genre with which all 
students engage on a regular basis. As 
such, it is essential that students have a 
comprehensive understanding of the 
techniques advertisers use to manipulate 
their intended audiences. Students will 
engage with advertising in a range of 
contexts – television, newspaper, 
magazines, websites – as well as other 
forms such as billboards and celebrity 
endorsements. Students will analyse a 
variety of advertisements and create an 
advertising campaign for a particular 
product or service 

ASSESSMENT  
GENRE 

Persuasive Reflective Written Task:  
Feature Article 

Creative Written Task:  Short Story 
(filling a gap, using intertextual 
references, alternative narrative voices) 

Expository Written Task: Analytical 
Essay 

Persuasive Spoken Task:  Advertising 
Campaign 

GC/CP 
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Mathematics 
YEAR 7 

Mathematics 
TERM ONE TERM TWO TERM THREE TERM FOUR 

UNIT 
OVERVIEW 

Maths IS a Language 

Mathematics allows us to express 
thinking that cannot be represented using 
words alone.  Observations and 
connections are observed, then 
represented using very specific 
conventions of language. In this unit 
students will study: 

• Whole Numbers 

• Geometry 

• Number Properties 

 

Who is Bigger? 

We are often bombarded with information 

saying that a product is better value, but 

how can we be sure?  By understanding 

differing number representation 

(fractions/decimal/%), informed decisions 

can be made.  In this unit students will 

study: 

• Fractions & Percentages 

• Patterns  

• Algebra  
 

Don’t Get Sucked In. 

News outlets lead us to believe certain 

outcomes are certain or that things are 

unfair.  This is often backed up by 

statistical evidence.  But how can we trust 

the statistical data without an 

understanding of what the measures 

used actually mean?  In this unit students 

will study: 

• Decimals 

• Negative Numbers 

• Statistics & Probability 

We Don’t Live in a 2-D World! 

The world in which we live is more and 

more merging with the 2D world through 

modern technology.  Developing stronger 

visualization of the links between the 2D 

rendered world and the actual 3D world is 

imperative for this younger generation.   

• Polygons, solids & Transformations 

• Equations 

• Measurement  

 

ASSESSMENT 
GENRE 

Supervised assessment:  Short 
response with understanding and 
fluency (written) 

Mathematical Investigation: (Written) 
Formative – supervised exam 

Supervised assessment:  Short response 
with problem-solving (written)  
Mathematical investigation (PSMT) 

Supervised assessment Short response 

(written) UNF and PBS 

GC/CP 
                   
 

       
 

       
 

       
 

 

YEAR 8 
Mathematics 

TERM ONE TERM TWO TERM THREE TERM FOUR 

UNIT 
OVERVIEW 

 

In this term students will study: 

• Integers 

• Geometry 

• Algebra  

 

 

In this term students will study: 

• Fractions, Decimals and 
Percentages 

• Measurement and Pythagoras 

• Algebra 

 

In this term students will study: 

• Ratios and Rates 

• Equations 

• Statistics 

 

 

In this term students will study: 

• Probability 

• Straight Lines Graphs 

• Transformation and Congruence 

ASSESSMENT 
GENRE 

Supervised assessment: Short response 

with understanding and fluency. 

(Written) 

Supervised assessment: Short response 

with problem-solving. (Written) 

 

Mathematical Investigation:  (Written) Supervised assessment: Short response 

with problem-solving. (Written) 

 

GC/CP 
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YEAR 9 
Mathematics 

TERM ONE TERM TWO TERM THREE TERM FOUR 

UNIT 
OVERVIEW 

 

Money is based on a decimal system that 

requires an understanding of differing 

number representations 

(fractions/decimal/%) so that financial 

concepts such as profit/loss, interest, can 

be explored.  Equations can model many 

different situations from real life. 

In this term students will study: 

• Reviewing Number & Financial 

Mathematics  

• Linear & Simultaneous Equations 
 

 

In this term students will study: 

• Pythagoras & Trigonometry 

• Linear Relations 

 

 

In this term students will study: 

• Measurement 

• Indices & Surds 

• Geometry  

 

 

 

In this term students will study: 

• Algebra 

• Probability & Statistics 

• Quadratics (Extension) 

 

ASSESSMENT 
GENRE 

Supervised assessment:  Short 
response (written) 
NAPLAN Preparation 

Mathematical Investigation: (Written) 
PSMT 

Supervised assessment:  Short response 
with problem-solving (written) 

PSMT 

GC/CP 
                   
 

       
 

       
 

       
 

 

YEAR 10 
Mathematics 

TERM ONE TERM TWO TERM THREE TERM FOUR 

UNIT 
OVERVIEW 

 

In this term students will study: 

• Linear & Simultaneous Equations 

• Geometry 

• Surds 

 

 

In this term students will study: 

• Indices 

• Trigonometry 

• Quadratics 
 

 

In this term students will study: 

• Measurement 

• Parabolas and other Graphs 

• Logarithms 10ABC (10A) 

 

 

In this term students will study: 

• Probability 

• Statistics 

 

 

ASSESSMENT 
GENRE 

Supervised assessment: Short response 

(Written) 

 

Supervised assessment (UNF and PBS) Supervised assessment: Short response 

with problem-solving. (Written) 

 

PSMT Problem solving and modelling 

task. 

 

GC/CP 
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Science 
YEAR 7 
Science 

SEMESTER ONE SEMESTER TWO 

UNIT 
OVERVIEW 

Chemical Science 

This unit introduces students to the 
science laboratory. Through the 
integration of the scientific method, 
students investigate the world of 
chemistry through concepts of the states 
of matter, properties of matter, mixtures, 
solutions and separating techniques. 

Biological Science 

This unit enables students to gain an 
appreciation for the classification and the 
relationships between organisms. 

Through the exploration of the impact of 
human activity on other organisms, they 
can make predictions about the 
consequences of human activity. 

Physical Science 

During this term students investigate 
forces, and how they change the motion 
of an object. They consider the impact of 
friction on moving objects and appreciate 
the role of forces in their everyday lives. 

 

Earth and Space Science 

During this term students learn about the 
interrelationship of the Sun, Earth, the 
moon and other planets. They explore 
seasons on Earth and on other significant 
planets, and the movements of the Sun in 
association with phases of the moon. 

ASSESSMENT 
GENRE 

Scientific Report Portfolio Assignment 
Supervised Assessment 

GC/CP 
                 
 

      
 

         
 

           
 

 

YEAR 8 
Science 

SEMESTER ONE SEMESTER TWO 

UNIT 
OVERVIEW 

Earth and Space Science 

In this unit students will explore different 
types of rocks and the minerals of which 
they are composed. They compare the 
different processes and timescales 
involved in their formation as part of the 
rock cycle. Students construct, identify, 
interpret and investigate rock and mineral 
specimens, models and representations 
to aid in the analyses of patterns and 
relationships in data. 
 

 

Chemical Science 

In this unit students are introduced to the 
particle model of matter and use it to 
explain and investigate the physical and 
chemical properties of materials and the 
relationship between these properties in 
the use of materials in everyday 
applications. They will plan and conduct 
fair tests, record observations and collect, 
represent and analyse qualitative and 
quantitative data. Students will be 
introduced to elements and simple 
compounds including their symbolic 
representation and the basic structure 
and development of periodic table of 
elements. They will identify, represent 
and explain chemical change using the 
particle model of matter. 

 

Physical Science 

In this unit students will classify energy 
forms. They will investigate different 
forms of potential energy, make 
predictions and conduct fair and safe 
experimental tasks. They will use models 
and representations to examine kinetic 
energy and its relationship with potential 
energy and heat. Students will 
communicate how energy is transferred 
and transformed through systems. They 
will recognise that energy can be 
transformed into usable and unusable 
forms and consider how this can impact 
on the efficiency of a system. Students 
will discuss the use and influence of 
science on the utilisation of energy 
sources and consider how the efficiency 
of these sources in the production of 
energy could influence their use by 
society. They will perform experiments 
that investigate variables which effect the 
energy transformations involved with 
moving objects and use the scientific 
method in this process. 

Biological Science 

In this unit students will identify cells as 
the basic units of living things and their 
specialised structures. They will use 
microscopes and images to distinguish 
between multicellular and unicellular 
organisms of both animal and plant cells. 
Students will examine scientific work 
about cell formation and the processes of 
cell division via mitosis in organisms. 
They will analyse the development of the 
cell theory as a result of historical 
scientific work. Additionally, students will 
explore 4 major body systems, namely 
the digestive system, circulatory system, 
respiratory system and reproductive 
systems of animals and plants. The 
structure of organs in these systems is 
identified and the function of each organ 
in relation to the overall function of the 
organ system is also highlighted. The use 
of assisted technologies is examined and 
the impact these have on society and 
industries is investigated, with special 
consideration to the ethical issues and 
guidelines involved. 
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ASSESSMENT 
GENRE 

Portfolio 

 

Supervised Assessment 

 

Scientific Report 

 

Assignment 

GC/CP 
                   
 

        
 

          
 

         
 

 

YEAR 9 
Science 

SEMESTER ONE SEMESTER TWO 

UNIT 
OVERVIEW 

Earth and Space Science 

In this unit students explore the historical 
development of the theory of plate 
tectonics. They model and investigate 
geological processes involved in Earth 
movement. Students compare different 
types of tectonic-plate boundaries and 
the tectonic events which occur at these 
boundaries. They explore technological 
developments that have aided scientists 
in the study of tectonic-plate movement 
and consider how these assist societies 
living in tectonic-event areas. Students 
study the impact of tectonic events such 
as earthquakes, tsunamis and volcanoes 
on humans and describe where science 
and technology are contributing to the 
development of safer buildings. 

 
 

Biological Science 

In this unit students will identify cells as 
the basic units of living things and their 
specialised structures. They will use 
microscopes and images to distinguish 
between multicellular and unicellular 
organisms of both animal and plant cells. 
Students will examine scientific work 
about cell formation and the processes of 
cell division via mitosis in organisms. 
They will analyse the development of the 
cell theory as a result of historical 
scientific work. Additionally, students will 
explore 4 major body systems, namely 
the digestive system, circulatory system, 
respiratory system and reproductive 
systems of animals and plants. The 
structure of organs in these systems is 
identified and the function of each organ 
in relation to the overall function of the 
organ system is also highlighted. The use 
of assisted technologies is examined and 
the impact these have on society and 
industries is investigated, with special 
consideration to the ethical issues and 
guidelines involved. 

 

Chemical Science 

In this unit students are introduced to the 
particle model of matter and use it to 
explain and investigate the physical and 
chemical properties of materials and the 
relationship between these properties in 
the use of materials in everyday 
applications. They will plan and conduct 
fair tests, record observations and collect, 
represent and analyse qualitative and 
quantitative data. Students will be 
introduced to elements and simple 
compounds including their symbolic 
representation and the basic structure 
and development of periodic table of 
elements. They will identify, represent 
and explain chemical change using the 
particle model of matter. 
 

 

Physical Science 

In this unit students will classify energy 
forms. They will investigate different 
forms of potential energy, make 
predictions and conduct fair and safe 
experimental tasks. They will use models 
and representations to examine kinetic 
energy and its relationship with potential 
energy and heat. Students will 
communicate how energy is transferred 
and transformed through systems. They 
will recognise that energy can be 
transformed into usable and unusable 
forms and consider how this can impact 
on the efficiency of a system. Students 
will discuss the use and influence of 
science on the utilisation of energy 
sources and consider how the efficiency 
of these sources in the production of 
energy could influence their use by 
society. They will perform experiments 
that investigate variables which effect the 
energy transformations involved with 
moving objects and use the scientific 
method in this process. 

 

ASSESSMENT 
GENRE 

Scientific Report Written Assessment Assignment 
Portfolio 

GC/CP 
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YEAR 10 
Science 

SEMESTER ONE SEMESTER TWO 

UNIT 
OVERVIEW 

Biological Science 

In this unit, students will be able to 

describe the role of DNA as the blueprint 

for controlling the characteristics of 

organisms using models and diagrams 

to represent the relationship between 

DNA, genes and chromosomes. They 

will be able to recognise that genetic 

information passed on to offspring is 

from both parents by meiosis and 

fertilisation and represent patterns of 

inheritance of a simple 

dominant/recessive characteristic 

through generations of a family. They 

will also be able to predict simple ratios 

of offspring genotypes and phenotypes 

in crosses involving dominant/recessive 

gene pairs. 

 

Additionally, students will outline 

processes involved in natural selection 

including variation, isolation and 

selection, describing biodiversity as a 

function of evolution. They will relate 

genetic characteristics to survival and 

reproductive rates. Students should be 

able to evaluate and interpret evidence 

for evolution, including the fossil record, 

chemical and anatomical similarities, 

and geographical distribution of species. 

Chemical Science 

In this unit, students will recognise that 

elements in the same group of the 

periodic table have similar properties, 

and describe the structure of atoms in 

terms of electron shells. They will be 

able to explain how the electronic 

structure of an atom determines its 

position in the periodic table and its 

properties and conduct investigations 

regarding the investigating the chemical 

activity of metals. Students will be able 

to predict the products of different types 

of simple chemical reactions and use 

word or symbol equations to represent 

chemical equations. They will also 

investigate the effect of a range of 

factors, such as temperature and 

catalysts, on the rate of chemical 

reactions. 
 

Physical Science 

In this unit, students will be able to 
recognise that the Law of Conservation 
of Energy explains that total energy is 
maintained in energy transfer and 
transformation, and that the usable 
energy is reduced and the system is not 
100% efficient. They will compare 
energy changes in interactions such as 
car crashes, pendulums, lifting and 
dropping using models to describe how 
energy is transferred and transformed 
within systems. They will gather data to 
analyse everyday motions produced by 
forces, such as measurements of 
distance and time, speed, force, mass 
and acceleration. Students will be able 
to recognise that a stationary object, or a 
moving object with constant motion, has 
balanced forces acting on it, and use 
Newton’s second and third law to predict 
how a force affects the movement of an 
object and to describe the effect of 
interactions between two objects. 

 

 
 

 

Earth and Space Science 

In this unit, students will be able to 
identify the evidence supporting the Big 
Bang theory, such as Edwin Hubble’s 
observations and the detection of 
microwave radiation and recognise that 
the age of the universe can be derived 
using knowledge of the Big Bang theory. 
They will describe how the evolution of 
the universe, including the formation of 
galaxies and stars, has continued since 
the Big Bang. 
Additionally, students will investigate how 
human activity affects global systems by 
modelling the carbon cycle and 
explaining causes and effects of the 
greenhouse effect. They will investigate 
the effect of climate change on sea levels 
and biodiversity, and consider the long-
term effects of loss of biodiversity. 
Students will investigate currently 
occurring changes to permafrost and sea 
ice and the impacts of these changes. 
They will also examine the factors that 
drive the deep ocean currents, their role 
in regulating global climate, and their 
effects on marine life. 
 

ASSESSMENT 
GENRE 

Portfolio (in class assignment and 
supervised assessment) 

Portfolio (in class assignment and 
supervised assessment) 

Supervised Assessment 
Assignment 

GC/CP 
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Humanities – History 
YEAR 7 History TERM ONE TERM TWO TERM THREE 

UNIT OVERVIEW Investigating the Ancient Past 

In this introductory depth study, students build on and 
develop their understandings of historical inquiry in the 
context of the ancient world. They explore some of the 
important features and events of the ancient period, 
and how these features and events have shaped the 
modern world. In this context, this unit focuses on 
ancient Australia in some depth and develops 
understandings of the longevity and richness of 
Aboriginal and Torres Strait Islander cultures and 
histories.  This depth study provides opportunities for 
students to develop historical understandings 
particularly focused on the key concepts of evidence, 
perspectives and significance. 

The Mediterranean World (Rome) 

In this depth study, students investigate and develop 
an appreciation of the features of ancient Rome, and 
the legacy ancient Mediterranean societies have on 
the modern world. 

The Asian World (China) 

In this depth study, students investigate the features 
of ancient China as a major Asian civilisation and 
study how these features have shaped and impacted 
the modern Chinese nation, the Asian region and the 
world.    

 

 

ASSESSMENT 
GENRE 

Supervised assessment:  Response to Stimulus 
Research Essay 
 

Research Assignment:  multi –modal storybook Supervised assessment:  Extended response to 
historical sources (Analytical Essay) 

GC/CP                 
 

                   
 

                   
 

 

YEAR 8 History TERM ONE TERM TWO TERM THREE 
UNIT OVERVIEW The Western and Islamic World (The Vikings) 

At the beginning of Year 8, students commence with 
an overview of content to build on understandings of 
the ancient world to develop an understanding of 
medieval life (social, cultural, economic and physical 
features), the dominance of religion, the role of key 
individuals, and interaction between different social 
groups and also between the Western world and the 
Islamic world. 

The Asia-Pacific World (Japan Under the 

Shoguns) 

In this depth study, students examine how key 
features of Shogunate Japan, including social and 
political structures, land use, trade and foreign 
contact, developed over a period of time. They explore 
differing explanations regarding the decline of the 
Shogunate and the role of modern, Western 
influences. 

Expanding Contacts (The Black Death in Europe, 

Asia and Africa) 

In this depth study, students focus on the Spanish 
conquest of the Americas to build an understanding of 
how the modern period was shaped by, and emerged 
from, the medieval period. After developing an 
appreciation of pre-Columbian life, students 
investigate key features of Spanish conquest and 
colonisation 

 

ASSESSMENT 
GENRE 

Supervised assessment:  Short response to historical 
sources 
 

Research Assignment (Written) Portfolio:  Research Assignment 

GC/CP 
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YEAR  9 History TERM ONE TERM TWO TERM THREE 
UNIT OVERVIEW Making a Better World?  The Industrial Revolution 

In this depth study, students build on and develop their 
understandings of historical inquiry in the context of 
the making of the modern world. They investigate how 
life changed between the late seventeenth century 
and the beginning of the twentieth century through 
study of the Industrial Revolution, including the causes 
and effects of the development, and by making links 
to the Australian experience during this time of rapid 
industrialisation.  

 

Australia and Asia:  Making a Nation 

In this depth study, students investigate the history of 
Australia in the period 1750–1918, including the 
expansion of settlement, the experiences of non-
Europeans, living and working conditions, key events 
and ideas in the development of Australian self-
government and democracy, and legislation 1901–
1914. In their survey of Australian history, students 
focus on a particular idea, concept or sequence of 
events to investigate and develop a historical 
argument. 

 

World War One 

In this depth study, students investigate key aspects 
of World War I and the Australian experience of the 
war, including the nature and significance of this war 
in world and Australian history. 

 

 

ASSESSMENT 
GENRE 

Report: Research 
 

Supervised Assessment (Response to Historical 
Sources 

Research Essay 

GC/CP 
                

 

                 
 

               
 

 

YEAR 10 History TERM ONE TERM TWO TERM THREE 
UNIT OVERVIEW World War Two 

In this depth study, students investigate wartime 
experiences through an in-depth study of World War 
II. This includes a study of the causes, events, 
outcomes and broader impact of the conflict as an 
episode in world history, and the nature of Australia’s 
involvement. 

 

Rights and Freedoms 

In this depth study, students focus on the struggles for 
human rights. They investigate how rights and 
freedoms have been ignored, demanded or achieved 
in Australia and in the broader world context.   

 

 

The Globalising World (Popular Culture – 1945 to 
present) 

In this depth study, students investigate the influence 
of popular culture in Australia in a post war society. 
Students will examine how the introduction of 
television and rock n roll through to the introduction of 
the internet and social networking have contributed to 
a change in the values and beliefs and the Australian 
way of life. 

 

ASSESSMENT  
GENRE 

Supervised assessment:  Responses to historical 
sources 
 

Research Assignment (Spoken/Signed and Written) Supervised Assessment:  Extended Response 

GC/CP 
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Civics and Citizenship 
Civics and 
Citizenship 

YEAR NINE YEAR TEN 
 

UNIT OVERVIEW Examining how Australia’s Political and Legal Systems Enable Change 

In this unit, students explore how Australia’s political system enables 
change. They examine the ways political parties, interest groups, media 
and individuals influence government and decision making processes. 
Students investigate the features and principles of Australia’s court 
system, including its role in applying and interpreting Australian law. 
They also examine global connectedness and how this is shaping 
contemporary Australian society. 

Sustaining Australia’s Democracy 

In this unit, students compare Australia’s system of government with 
another system of government in the Asian region. They examine 
Australia’s roles and responsibilities within the international context, 
such as its involvement with the United Nations. Students also study the 
purpose and work of the High Court. They investigate the values and 
practices that enable a democratic society to be sustained.  

 

ASSESSMENT 
GENRE 

Written Task:  Extended Response 
 

Written Task:  Extended Response 

GC/CP 
            

 
              

 

 

Economics and Business 
Year 9 Economics 

and Business 
SEMESTER ONE SEMESTER TWO 

 
UNIT OVERVIEW Managing Financial Responsibilities, Risks and Rewards 

In this unit, students develop and apply enterprising behaviours and capabilities, 
and knowledge, understanding and skills of inquiry, to investigate a familiar, 
unfamiliar and/or hypothetical personal, local or national economics or business 
issue. 
The economics or business issue investigated will enable students to:  

• explain why and how people manage financial risks and rewards in the 
current Australian and global financial landscape; 

• examine the roles and responsibilities of participants in the changing 
Australian or global workplace. 

 

Competing as A Business in the Global Economy 

In this unit, students will develop and apply enterprising behaviours and 
capabilities, and knowledge, understanding and skills of inquiry, to investigate a 
familiar, unfamiliar and/or hypothetical national, regional or global economics or 
business issue. 
The economics or business issue investigated will enable students to:  

• explain the role of the Australian economy in allocating and distributing 
resources within the broader Asian and global economy; 

• analyse why and how participants in the global community are dependent on 
each other; 

• explain why and how businesses seek to create and maintain a competitive 
advantage in the global market. 

 

ASSESSMENT 
GENRE 

Report:  Statement of Advice Research Report 
 

Multimodal Presentation  

GC/CP           
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Year 10 Economics 
and Business 

SEMESTER ONE SEMESTER TWO 
 

UNIT OVERVIEW Managing Economic Performance and Standard of Living 

In this unit, students will develop and apply enterprising behaviours and 
capabilities, and knowledge, understanding and skills or inquiry, to investigate a 
familiar, new and complex hypothetical national, regional or global economics or 
business problem (for example, using economic data and information for a 
hypothetical developing country to devise a five-year plan with strategies 
governments could use to manage the economy and improve living standards). 

 

Improving Business Productivity 

In this unit, students will investigate the current strategies and practices being 
adopted by Australian businesses to assist them in being competitive in our 
changing global economy and marketplace.  They will also identify and explain 
the range of factors that influence the decision making of consumers.  In addition, 
they will look at the outcomes that are associated with the product they have 
chosen to purchase. 

 

ASSESSMENT  
GENRE 

Supervised Assessment 
 

Multimodal Presentation 

GC/CP           
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Health and Physical Education 
YEAR 7 HPE TERM ONE TERM TWO TERM THREE TERM FOUR 

UNIT 
OVERVIEW 

Identity and Self Esteem 

In this unit, students develop an understanding and appreciation of the range of factors 
impacting on personal identity, self-esteem and self-concept. Students will develop 
strategies for developing or improving self-esteem, self-concept, mental health and 
wellbeing. 

 

Swimming and Athletics 

Students will, in this context, develop their skills in swimming strokes and strategies in 
order to apply these in a variety of situations. Students will participate in a variety of 
activities to demonstrate control and accuracy when performing specialized running, 
jumping and throwing movement skills.  

Changing Times 

In this unit, students focus on the individual as they grow from childhood to 
adolescence. They investigate a range of physical, emotional, social and intellectual 
changes occurring during adolescence and consider how they impact on identity. 
Students explore the development of self-values and beliefs, and address increases 
in adult expectations as they transition towards independence. Students examine the 
benefits of diversity and the impact of social inclusion on wellbeing during the 
adolescence transition. They investigate, evaluate and recommend strategies and 
resources to help manage a variety of changes occurring during adolescence.  

  

Traditional Games and Modified Invasion Games 

In this unit students will participate in a range of activities which play a part in the lives 
of Australians. They will investigate how participation in these activities has changed 
over time and determine intervention strategies to improve or maintain fitness levels.   
In the modified invasion games, students develop their teamwork skills and their 
capacity to apply and transfer concepts and strategies. 

ASSESSMENT 
GENRE 

Research Assignment 
Practical Performance 

Supervised Assessment 
Practical Performance 

GC/CP               
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YEAR 8 HPE TERM ONE TERM TWO TERM THREE TERM FOUR 
UNIT 
OVERVIEW 

Australia’s Health 

In this unit, students explore health 
issues and lifestyle diseases prevalent in 
Australia such as cardiovascular disease, 
diabetes, obesity and cancer. Students 
analyse the impact of social, 
environmental & economic factors upon 
health inequities within Indigenous and 
rural health.   

Swimming Strokes: 

In this context, students develop their 
skills in swimming strokes, survival skills 
and strategies in order to apply these in a 
variety of situations. 

Personal Fitness 

In this unit, students design and 
potentially activate a health promotion 
campaign targeting preventative health 
practices. Students use their knowledge 
and understanding of the benefits of 
physical activity and personal fitness to 
produce a program that promotes 
physical activity within the local 
community and enhance their 
understanding of how the mind-body-
spirit connection contributes to health and 
wellbeing.    

In the Running:  Athletics 

In this unit, students participate in a 
variety of activities to demonstrate control 
and accuracy when performing 
specialized jumping and throwing 
movement skills. 

 

Safety, Alcohol and Other Drugs 

In this unit, students examine the reasons 
why young people use alcohol and drugs, 
peer pressure and how to make good 
decisions using assertive behaviour. 

 

Aussie Rules/Basketball 

In this unit, students apply personal and 
social skills to establish and maintain 
respectful relationships that promote fair 
play and inclusivity. They apply and refine 
movement concepts and strategies to suit 
different movement situations in the 
games. 

Human Relations 

In this unit, students identify what are 
respectful relationships with family and 
friends and how empathy and ethical 
decision making contribute to these. 
Students explore and identify family and 
kinship groups in their own and other 
cultures. They identify behaviours and 
resources to enhance the health and 
wellbeing of communities. 

Soccer/Touch Football 

In this unit, students apply personal and 
social skills to establish and maintain 
respectful relationships that promote fair 
play and inclusivity. They apply and refine 
movement concepts and strategies to 
suit different movement situations in the 
games. 

ASSESSMENT 
GENRE 

Supervised Assessment 
Practical Performance 

Report 
Practical Performance 
 

Research Assignment 
Practical Performance 

Supervised Assessment 
Practical Performance 

GC/CP                            
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YEAR 9 HPE TERM ONE TERM TWO TERM THREE TERM FOUR 
UNIT 
OVERVIEW 

Community Health 

In this unit, students analyse different 
social issues impacting the community 
with regard to alcohol, drugs, youth and 
domestic violence. They investigate such 
risk-taking behaviours and assess 
realistic responses to being encouraged 
to take unnecessary risks, and compare 
personal decisions with regard to alcohol 
and drugs and violence. Investigate the 
role of social media in decision-making 
behaviours with regard to 
alcohol/drugs/violence and access 
services available to support and provide 
advice on these issues. Students will 
critique campaigns with regard to alcohol, 
drugs and violence, ascertain their 
effectiveness and create and evaluate 
interventions to promote individual and 
community health, safety and wellbeing. 
Rugby League/Ozag 
In this unit, students develop their 
teamwork skills and their capacity to 
apply and transfer concepts and 
strategies in rugby league or OzTag 
games. 

Country, Place and Physical Activity 

In this unit, students identify the factors 
that contribute to sustainable health, such 
as regular exercise and a healthy and 
balanced state of mind. They examine 
the external influences that could impact 
on their ability to make good decisions 
and plan creative interventions that 
promote their own connection to the 
community and enhance health and 
wellbeing.  
 
Athletics: (Track and Field) 
In this unit, students evaluate their own 
and others’ performance of movement 
skills and sequences that are used in 
athletics. They make their judgments and 
provide feedback using criteria based on 
the elements of movement — effort, 
space, time, objects and people. They 
use the criteria and feedback to refine 
their performance. The use of ICTs to 

video the skills is encouraged in this unit.   

Nutritional Health 

In this unit, students investigate 
nutritional health practices throughout the 
community. They use their knowledge of 
nutrition to enhance the health of others 
and connections to the community. 
 
Striking Out (Cricket/Softball) 
In this unit, students evaluate their own 
and others’ performance of movement 
skills and sequences that are used in a 
game that fits the striking/fielding 
category. They make their judgments and 
provide feedback using criteria based on 
the elements of movement — effort, 
space, time, objects and people. They 
use the criteria and feedback to refine 
their performance. The use of ICTs to 
video the skills is encouraged in this unit.   

Respectful Relationships 

In this unit, students identify what 
respectful relationships are and how 
empathy and ethical decision making 
contribute. They examine changes that 
occur as sexuality and/or identity 
develops, and the impact these have on 
relationships. Students investigate the 
consequences of sexual activity and/or 
disrespectful relationships on health and 
wellbeing. They evaluate situations and 
propose appropriate responses as they 
reflect on possible outcomes and make 
decisions in relationship contexts. 
 
Throwing for Fun: 
In this unit, students demonstrate 
leadership, fair play and cooperation as 
they participate in games of ultimate 
disc/Flippa Ball. They explore the 
movement concepts and strategies 
involved in the sport of Ultimate/Flippa 
Ball. 

ASSESSMENT 
GENRE 

Research Essay 
Practical Performance 

Multimodal Presentation 
Practical Performance 
 

Research Report 
Practical Performance 

Supervised Assessment 

Practical Performance 

GC/CP 
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YEAR 10 HPE TERM ONE TERM TWO TERM THREE TERM FOUR 
UNIT 
OVERVIEW 

Sports Injuries and Emergencies 

In this unit, students identify situations 
where they may be at risk and how 
adolescents respond to these. They 
evaluate responses and propose and 
practise appropriate responses to these 
situations.   

 

Basketball/Volleyball: 

 

In this unit, students demonstrate 
leadership, fair play and cooperation as 
they participate in games of 
basketball/volleyball. They explore the 
movement concepts and strategies 
involved in the sport of 
basketball/volleyball. 

Bodies In Motion 

In this unit, students will investigate the 
forces that act on our bodies during 
movement and how those forces can 
assist us to enhance our performance. 

 

Athletics: (Track and Field) 

 

In this unit, students evaluate their own 
and others’ performance of movement 
skills and sequences that are used in 
athletics. They make their judgments and 
provide feedback using criteria based on 
the elements of movement — effort, 
space, time, objects and people. They 
use the criteria and feedback to refine 
their performance. The use of ICTs to 

video the skills is encouraged in this unit. 

Exercise Physiology 

In this unit, students investigate different 
components of fitness, training principles 
and the training methods that can be 
employed to develop performance 
capacities. 

 

Touch Football: 

 

Students demonstrate leadership, fair 
play and cooperation as they participate 
in games of touch football. They explore 
the movement concepts and strategies 

involved in the sport of touch football. 

Energy Systems 

In this unit, students investigate the 
energy systems that fuel the body to 
participate in physical activity. 

 

Water Polo: 

 

In this unit, students apply and transfer 
movement concepts and strategies to 
new and challenging movement 
situations through participation in water 
polo. 

ASSESSMENT 
GENRE 

Supervised assessment 

Practical Performance 

Multimodal Presentation 

Practical Performance 

 

Research Report 

Practical Performance 

 

Supervised Assessment 
Practical Performance 

GC/CP           
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Digital Technology 
 YEAR SEVEN YEAR EIGHT 

UNIT 
OVERVIEW 

Where’s My Data? 

Students transform data into information, explore data transmission and create a 

range of digital solutions. They apply a range of skills and processes when creating 

digital solutions by:  

• acquiring data from a range of sources and exploring techniques for efficient 

targeted online data collection, including querying databases 

• evaluating data accuracy, authenticity and timeliness 

• analysing and manage data using spreadsheets 

• decomposing real-world problems considering functional requirements and 

usability, economic, social, environmental and technical constraints 

• learning basic HTML to modify a website to improve user experience, and 

comparing and evaluating web designs  

• evaluate how well developed solutions meet needs and sustainability (e.g. e-waste) 

Cross-curriculum connection 

This unit complements the concepts taught in the Year 7 plan: Science exemplar unit 

Water: waste not, want not. Students create a model (using a software package of 

spreadsheeting with graphs) of local water use and management for the Townsville 

council to inform improvements to water sustainability. 

Game On 

Students apply computational and systems thinking to evaluate educational 

information systems and create digital solutions (a model of real-world system and a 

game that will educate their peers) using a general-purpose programming language. 

They apply a range of skills and processes in the production of digital solutions by: 

• exploring the reliability and speed of transmission through different networks (wired, 

wireless and mobile), examining the impacts of components and their specification 

and communication protocols 

• analysing data to model a real-life object or event, considering gaming mechanics 

• investigating how data sources such as text, images and sound are represented in 

binary, and the implications for game design 

• defining and decomposing real-world problems, considering the functional, 

technical, social and usability constraints 

• investigating how game mechanics influence user experience and apply those 

principles to the user-experience design 

• using algorithms (flow charts, storyboards, pseudo-code) to design their solution 

• testing algorithms for accuracy 

• evaluating how well needs are met by digital solutions and information systems, 

and evaluating them against criteria including innovation, risk and sustainability 

• learning and applying project management techniques, such as resourcing, time, 

task identification, considering safety and sustainability, and setting and applying 

protocols for collaborating online 

• exploring emerging technologies, such as virtual reality. 

ASSESSMENT 
GENRE 

Folio 

 

Students will complete a number of different tasks which will be collated into a folio. 

These will include 

- spreadsheets showing the organisation, analysis and visualisation of client 

data 

- amendments to existing HTML web pages 

- using Microsoft Onenote to demonstrate the use of search queries and 

management of projects 
 

Game Project 

Students will design and develop a game (currently using Scratch) which will gather 

evidence of student’s ability to plan and manage the development of a game by: 

• defining and decomposing problems by describing the functional requirements 

and constraints of the game  

• designing user experience and algorithms incorporating branching and iterations 

• implementing a digital solution, namely create a game that educates peers about 

a topic of interest using a general purpose programming language 

• modelling real-world objects using data 

• evaluating developed digital solution in terms of meeting user needs 

• using protocols when communicating and collaborating online  

• explaining how image, sound and text are represented and presented in digital 

GC/CP 
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YEAR  9  TERM ONE TERM TWO TERM THREE TERM FOUR 
UNIT 
OVERVIEW 

Computer Systems 

This unit will focus on the role of computer 
systems in people’s lives. Students will 
learn about computer systems including 
the relationship between hardware, 
software and people. Students will also 
look at social and ethical issues 
surrounding users and computer 
systems. Students will finish the unit by 
completing a knowledge test. 
This unit will also introduce students to 
the binary system as students learn about 
how computers represent data. 

Programming 

This unit will focus on software 
programming and in particular designing 
and developing projects using the 
Arduino microcontroller and various 
sensors. Students will learn key 
programing concepts and learn how to 
develop algorithms using flowcharts. 
Throughout the unit students will 
undertake a number of tasks which they 
will add to a folio. This unit will be a STEM 
based unit allowing students to use and 
interact with a number of concepts from 
both the Science and Maths areas. 

Communicating with Graphics 

This unit will focus on the design and 
creation of computer graphics for a 
number of purposes and audiences. 
Students will learn about the different 
types of graphic formats available as well 
as the role that compression plays in 
graphic creation. The primary tool used 
will be Adobe Fireworks, however 
students will also experiment with other 
graphic creation programs. Students will 
create an infographic for a topic they are 
currently studying in another subject 
area.  

Web Design 

The unit will look at the design and 
development of websites. It will also 
include an investigation of how the 
Internet works as well as the myriad of 
social and ethical issues which surround 
internet usage. Students will learn how to 
create web pages using both HTML and 
CSS (separating content data from 
presentation) Students will finish the unit 
by designing and developing a webpage 
for a specific purpose. 

ASSESSMENT 
GENRE 

Examination Programming Portfolio Infographic 
Web Page 

GC/CP 
               
 

                          
 

             

 

YEAR 10 TERM ONE TERM TWO TERM THREE TERM FOUR 
UNIT 
OVERVIEW 

Programming with Python 

This unit will focus on developing 
programming concepts and algorithm 
design. Students will use the Python 
programming language to learn the main 
programming structures of sequence, 
selection and iteration, including 
selecting different types of data structures 
such as lists to model structured data. 
They will code separate modules for 
solutions as well as investigate the use of 
classes to represent the attributes and 
behaviour of objects in the real world. 
Students will learn how to trace 
algorithms to predict results and use 
desk-checking to debug their programs. 
They will finish the unit by completing a 
programming exam and/or folio of work. 

Bringing Stories to Life 

This unit will focus on the process and 
production skills required to create a 
digital project. Students will create ideas 
and information, and define, design and 
implement digital solutions, and evaluate 
these solutions against specific criteria. 
They will use the software Adventure 
Games Studio (AGS) to create a digital 
project that involves the four-stage 
process of defining, designing, 
implementing and evaluating.  
Students will also look at audio, video and 
image compression; for example: the 
difference between MPs and WAV files 
and PNG and JPG images. They will also 
look at the use of codes for audio-visual 
compression, e.g. common video codecs. 

Databases 

A knowledge of databases is essential for 
computer scientists.  
In this unit students will explore database 
technologies and why databases are 
important in managing data. Students will 
learn how to plan, design and implement 
a simple database for a specific need. 
They will also examine the hardware and 
software in managing, controlling and 
securing access to data in databases. 

 

Networks and Expert Systems 

This unit will focus on the people, 
software and hardware that makes up 
networked digital systems. Students will 
investigate the role of hardware and 
software in managing, controlling and 
securing the movement of and access to 
data in networked digital systems. 
Students will also examine the area of 
Artificial Intelligence. In particular, they 
will focus on the operation and use of 
robotic control systems and Expert 
Systems. Students will learn how to use 
ES-Builder to build an Expert System. 
 

 

ASSESSMENT 
GENRE 

Portfolio – programming activities Project: design  & implement  application Project  – database design/implement  
Project – design an Expert System 

GC/CP 
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Languages – Japanese 
 

 YEAR SEVEN (Term One) YEAR EIGHT (Term One) YEAR EIGHT (Term Two) 
UNIT 
OVERVIEW 

Let’s Learn Japanese 

Students are introduced to basic Japanese greetings and 
classroom instructions.  The basic Japanese Hiragana 
characters are also introduced and students are taught 
stroke order and mnemonics to assist in memorisation. 
The use of Katakana will be briefly examined. Students 
explore how to ask and give information about teenagers 
in Australia/Japan, Japanese dishes, their own personal 

details, family members, and routines. Particles か、は、

を、と、の will be explained and implemented within key 

sentence structures. 

My Busy Life 

Students consolidate their knowledge of hiragana. They 
examine grammar patterns to discuss topics regarding 
telling the time, daily routines, school life, dates and 
seasons and school events. Students will explore how 
Japanese students’ daily diary and compare to 
Australian students’ lifestyles. Students learn to express 
their feelings about the subjects they learn at school, 
using basic adjectives. Negative and positive verbs in 
polite form will be utilised. Also past form of verbs. Likes 
and dislikes will be used to describe subjects. Particles 
で、から、まで、や  will be explained and implemented 

within key sentence structures 

All about Me 

Students delve deeper into learning Katakana script. 
They examine grammar patterns to ask others about 
and give details regarding sporting interests, hobbies, 
preferences. Past and negative past verbs in polite form 

will be learnt and utilised. い-adjectives and な-

adjectives will be examined and used to describe 
people, events, sports and hobbies. Students will learn 

to use 2 adjectives in one sentence. Particles の、が、

も、で、に、から、よwill be explained and 

implemented within key sentence structures. 

ASSESSMENT 
GENRE 

Listening, Reading, Speaking and Writing Task: 
Self-Introduction 

Listening & Speaking Task:  Monologue Macro Skill test:  Reading and Writing 

GC/CP 
                                                

 

YEAR  9 
Japanese 

TERM ONE TERM TWO TERM THREE TERM FOUR 

UNIT 
OVERVIEW 

Growing Up 

This unit allows students to discuss and 
read about memories and milestones 
from their childhood and schooling years 
including important events and moments. 
They will make comparisons between 
milestones in Australia and Japan and 
take note of important celebrations. 
Students will talk about when they did 
certain activities for the first time. 
Students will discuss their nationality, 
where they grew up and what languages 
they speak and study.  Students 
consolidate their knowledge of hiragana 
and start to really focus on Katakana. 

What’s On the Menu? 

This unit allows students to discuss their 
favourite foods as well as identify healthy 
food choices within their diets. 
Comparisons will be made between 
Australian and Japanese fast food. 
Students will examine popular food in 
both countries as well as identify 
traditional dishes. 

Time to Shop! 

This unit exposes students to language 
which allows them to discuss their 
shopping habits. Students will learn how 
to talk about different types of shops, 
what floor of a department store you can 
buy particular goods and how much 
items cost. They will talk about the 
differences between department stores 
in Australia and Japan. 

A Leisurely Life. 

This unit exposes students to language 
which allows them to discuss their 
leisurely activities. They will talk about 
what someone is doing ‘now’, students 
will learn to invite people and accept or 
decline invitations to certain activities. 
Students will compare leisure activities 
enjoyed by families in both Australia and 
Japan and the location of these activities. 

ASSESSMENT 
GENRE 

Macro Skill test:  Listening and Speaking  Macro Skill test:  Reading and Writing Macro Skill test:  Listening and Speaking 
Macro Skill test:  Reading and Writing 

GC/CP 
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YEAR  10 
Japanese 

TERM ONE TERM TWO TERM THREE TERM FOUR 

UNIT 
OVERVIEW 

Places to Live and Visit 

This unit allows students discuss where 
they live and places they have travelled 
to or visited. Language associated with 
asking and giving directions will be 
studied in depth. Similarities and 
differences between city and country life 
in Japan and Australia will be discussed 
and examined. Students will talk about 
where they travelled to on school trips 
such as where they stayed, how long they 
stayed there, how long it took to get there 
and what activities they did. Activities and 
rules on Japanese school trips will be 
examined and compared to Australian 
experiences. 

Working Class Man 

This unit will expose students to language 
which allows them to discuss part-time 
jobs. Students will identify why they work 
and explain their skills. They will also 
discuss how they spend their earnings 
and how teenagers in Japan spend their 
money. Reflections will be made on 
Australian and Japanese teenagers’ 
motivation for working part-time and the 
types of places they work. 

When I Grow Up 

This unit allows students to talk about 
their future aspirations. They will identify 
their skills and strengths and reasons for 
their chosen career. Students will 
identify similarities and differences in the 
aspirations of Australian and Japanese 
teenagers. 

Aussie! Aussie! Aussie! 

This unit will be set within the context of 
an Australian Homestay. It will allow 
students to see Australian daily life from 
a Japanese student’s point of view. 
Students will understand what a 
Japanese student might think about 
Australian families. Similarities and 
differences between Australian and 
Japanese students’ daily lives will be 
reflected upon. 

ASSESSMENT 
GENRE 

Macro Skill test:  Reading and Writing Macro Skill test:  Listening and Speaking Macro Skill test:  Reading and Writing 
Macro Skill test:  Listening and Speaking 

GC/CP 
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Languages – Italian 
 

 YEAR SEVEN (Term One) YEAR EIGHT (Term One) YEAR EIGHT (Term Two) 
UNIT 
OVERVIEW 

Let’s Learn Italian 

The ultimate goal of this introductory unit is for the 

students to be able to communicate at a basic level in 

Italian.  Throughout this unit, students will learn to use 

appropriate greetings and introduce themselves and 

others in an Italian setting.  The focus is also on 

learning the Italian alphabet and experiencing Italian 

pronunciation while communicating.   

The students will have the chance to compare Italian 

and Australian cultures, observing different lifestyles 

and ways of espressing ideas. Students will be 

introduced to the concept of masculine and feminne 

nouns as well as the definite article.  This unit also 

explores the Italian numbering system with students 

learning how to communicate their age and the date of 

their birthday.   

 

All about me 

In this unit, students will explore how to ask and give 

information about themselves, their families and pets 

They will examine the use of the definite and indefinite 

articles and present tense verbs to have and to be in the 

singular form only.   

Students will explore vocabulary that enables them to 

describe themselves, their family and friends. They will 

also become familiar with numbers 1 to 100, greetings 

and courtesies. There will be an opportunity to look at 

Italian life and the language of gesture. Adjectives are a 

focus along with masculine and feminine nouns – 

adjective form and agreement. Likes and dislikes will 

also be used.  

 

School Life 

This unit mainly revolves around school and school life. 

They will examine grammar patterns regarding what 

they study at school and describe the time they do 

certain activities and subjects.  

Students will also be exposed to possessive adjectives 

and the conjugation of basic verbs that will help them to 

express preferences and talk about their daily routine at 

school and at home.  They will also learn vocabulary 

related to school routines and timetables.  

Students will be encouraged to compare their own 
system of schooling to the Italian system.   

ASSESSMENT 
GENRE 

Listening, Reading, Speaking and Writing Task: 
Self-Introduction 

Listening & Speaking Task:  Monologue Macro Skill test:  Reading and Writing 

GC/CP 
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YEAR  9 Italian TERM ONE TERM TWO TERM THREE TERM FOUR 
UNIT 
OVERVIEW 

Un po’ di shopping 

In this unit students learn about day to 
day Italian life through the necessity and 
pleasure of shopping. European currency 
is investigated and the the Italian Lira 
before the EU. Basic transactional 
language including verbs and with a 
focus on the partitive article (della, dei 
etc.) We revise counting and ordinality of 
number. Further work with money is 
through the money exchange rates. 
Other language of shopping regarding 
desire and need are introduced which 
includes and intro to modal verbs (volere, 
desiderare, dovere etc.). Clothing types, 
style and size language is a focus and 
cultural differences between Australian 
and Italian people are examined (e.g. la 
bella figura as a mindset) Formal and 
informal transactions are reinforced in the 
commercial context. Physical differences 
between the countries’ shopping areas 
and constraints of geography and history 
discussed.  
 
 

Mangiamo assieme! 

This unit exposes students to the 
experience of Italian life and style of 
merenda at a bar. They learn about food 
habits and the Italian food culture. Multi 
media presentations explore food making 
in traditional ways: so different to ours. 
Students are encouraged to express 
opinions about food and their favourites. 
The students learn of the cultural 
importance of preparing and sharing 
meals together. When moving between 
Italian and English, the student learn 
about idiom and food sayings and 
expressions which cannot be directly 
translated as well as their deeply historic 
roots. They learn to express feelings 
about themselves and food (ho fame, ho 
sete) and important grammatical 
differences between substantives and  
verbal forms as well as the use of 
prepositions to express type or category 
(da e.g.) Ordering meals and the 
language of menus and restaurants is 
met and used through practical activities.  
 

Che tempo fa? Com’e` il previsione? 

Students will travel to Italy in winter in this 
unit. So different from our context in 
Australia. We explore weather patterns 
and differences between the 2 countries 
and look at geographical differences. 
Communicating compass direction, 
geographical features (mare, fiume 
montagna etc.) are introduced and 
discriptive language progressed. Andare, 
stare, dare, fare verbs are used 
extensively regarding weather and 
position. Describing weather patterns and 
understanding weather forecasts along 
with seasonal variations are treated. The 
use of common prepositions are 
targetted. We begin to understand how 
holiday and annual cultural festivities are 
related to weather and time of year 
including deeply historical festivals. 

Usciamo o stiamo a casa?. 

Students learn the languge related to 
free-time activities and discover what 
Italians do in their time off.They reflect on 
the culturally acceptable ways of 
spending time by examing lifstyles in 
comparison with other cultures. We learn 
about ferragosto and expanding on term 
3 unit as it pertains to movements and 
holiday activities in Italy. Students ask 
and respond to questions about free-time 
activity, to invite and respond to 
invitations and to further express like and 
dislike in richer ways about places to go 
or activites they might pursue. A brief 
introduction to some past tense forms 
and verbs such as venire, uscire, passare 
& dire etc are a focus. 

ASSESSMENT 
GENRE 

portfolio Report and speaking task Multi-modal presentation 
Speaking task & short response test 

GC/CP 
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YEAR 10 
Italian 

TERM ONE TERM TWO TERM THREE TERM FOUR 

UNIT 
OVERVIEW 

Casa dolce Casa 

Students learn about house and home in 
Italy and compare and contrast between 
the concept of home in Italy and 
Australia. They build of their knowledge 
of how to express ideas about immediate, 
familiar surroundings. This unit has a 
practical perspective. They learn about 
layout and position or objects and areas 
of home. Students use simple 
prepositions and articulated prepositions 
as well as adverbs of place while 
continuing noun agreements even in 
irregular forms. Students are asked to 
express personal preference regarding 
home. We look at the environment and 
the place of the built environment within 
nature. 

Vita in famiglia 

This unit explores the make-up, 
importance and relevance of family. How 
is family changing and pressures to 
change are looked at (economy and 
employment). We look at familial 
commonality and difference across the 
World. The general focus is on family 
and daily routine. La siesta and the 
working day. Describing family members 
and their roles at home are examined. 
Household chores and use of the 
imperative tense is introduced. Direct 
object pronouns are a key amongst the 
learning in this unit. Adverbial forms -
mente and the creative and cultural use 
of prefixes are learnt. Since cooking is a 
family chore, the language of recipes 
and food preparation is introduced. A 
practical component is preparing typical 
Italian food e.g making pasta. 
 
 

Che passione viaggiare 

This unit allows students to discuss travel 
to Italy with its contrasts and similarities. 
Uses of prepositions in/a and with modes 
of transport. Talking about time and 
timetables for air, trains and buses etc. 

Use of verbs dealing with travel, 
orientation, time, feeling and opinion. 
Concentration on the “awesome 
foursome” verbs fare, andare, dare & 
stare. Recap conjugating regular are, ere 
and ire verb forms and some common 
irregular verbs. Use of polite and familiar 
forms to ask and give directions. 
Students use Italian city maps to navigate 
place to place. Articulated prepositions 
are recapped with some rigour and the 
difference between the partitive form and 
prepositional form is noted. Further use of 
passato prossimo. 

Lo stilo e creativita’ degli Italiani 

Students look more deeply into the 
richness of Italian culture. The 
Lamborghini is a symbol of Italian stile 
and excellence. We look at the mindset 
and creative spirit that gives birth to the 
objects of desire which are sort after the 
by the rest of the World. Beginning with a 
look at Roman and renaissance art, the 
language of art and beauty is met. The 
past tense is a focus particular with 
irregular participles. Some time is spent 
learning patterns within irregularity. We 
deal with language art, science and 
discovery. The pronoun ne and particle ci 
use is explored. The use of impersonal 
verbs and the passive voice is introduced 
as well as irregular nouns ending in “a` ”   

ASSESSMENT 
GENRE 

Portfolio Multi-modal presentation Examination 
Report 

GC/CP 
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The Arts – Drama 

 YEAR SEVEN YEAR EIGHT 
UNIT 
OVERVIEW 

Once Upon A Time:  Storytelling through Drama 

In this introductory study, students will engage with the inner makings of storytelling 
through different styles and genres. Students will examine the ways stories are used 
to convey culturally significant understandings, rules and behaviours. They will begin 
exploring the elements of drama and how they influence the creation of dramatic 
meaning through Forming, and Responding tasks.  
 

Heroes vs Villlains:  Melodrama 

In this study, students will explore the dramatic style of Melodrama through the lens of 
Superheroes and Villains. They will examine the conventions of style specific to 
superheroes including characters and structure. They will explore the elements of 
drama and how they can be manipulated to create dramatic meaning through 
Presenting and Responding tasks. 

 

ASSESSMENT 
GENRE 

Portfolio  
Exam 

Presenting Task: 
Performance 
Scriptwriting  

GC/CP 
                    

 

YEAR  9 
Drama 

TERM ONE TERM TWO TERM THREE TERM FOUR 

UNIT 
OVERVIEW 

World Theatre 

Throughout this unit students will 
practically explore a range of 
performance styles and contexts. 

Styles include: 

• Indigenous – corroboree style 
dance drama.  

• Greek Period – first plays 
ceremonies for the gods.  

• Medieval Period – need to educate 
an illiterate populous of Religion. 
Mystery/morality/Miracle plays. 

• Elizabethan Period – patronage, 
Shakespeare and contemporaries  

 

Comedy/Clowning 

Throughout this unit students will explore 
varying styles of comedy including: 
Commedia dell’arte, Clowning and 
Comedy of Manners. 

 

Storytelling:  Collage Drama 

Students will explore the style of Collage 
Drama. They will develop an 
understanding of how to use different 
forms and styles to educate and inform 
an audience about a certain issue or 
topic.  

 

Design 

Students will explore how design 
elements can enhance drama. They will 
explore set, costume and lighting design 
conventions and concepts. They will 
explore Cinematic Theatre style. They 
will be exposed to a variety of 
contemporary design companies and 
designers including: Markwell Presents 
and Robert Lepage. 

 

ASSESSMENT 
GENRE 

Portfolio  
Analytical Essay 

Portfolio 
 

Performance 
Multi-Modal Presentation 

GC/CP 
                                          

 

YEAR  10 
Drama 

TERM ONE TERM TWO TERM THREE TERM FOUR 

UNIT 
OVERVIEW 

The Elements of Drama 

Students will explore the Elements of 
Drama individually and through 

Conflict Through the Ages 

Students will explore the history of war 
throughout the ages via a diverse 

Physical Theatre 

Students will study a broad variety of 
physical theatre styles. Styles explored 

Contemporary Australian Drama 

Students will study are variety of 
contemporary Australian texts and styles 
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collaboration in groups. They will be 
exposed to a variety of play texts and 
styles. The framework of this is based on 
the texts Dramawise and Dramawise 
Reimagined. The elements will be 
explored practically through 
improvisation, script work and process 
drama.  This will culminate into a script in 
which they are marked on their ability to 
use the elements of drama effectively.  

 

selection of different performance 
techniques, forms and styles.  This will 
culminate into a folio of work that 
explores conflict through a series of 
different performance forms and styles.  

 

include: Laban, Viewpoints, Suzuki and 
Noh Theatre. Students will learn how to 
transform text and stimulus into physical 
theatre performances pieces. 

 

of performance.  Students will have the 
opportunity to study Australian Gothic 
Theatre in depth through the play text 
Jasper Jones. 

 

ASSESSMENT 
GENRE 

Script Writing Portfolio 
Essay 

Performance 
Performance (Scripted) 

Supervised Assessment 

GC/CP 
                                            

 

Visual Art 
 

 YEAR SEVEN YEAR EIGHT 
UNIT 
OVERVIEW 

Make your Mark! Foundation Drawing 
This unit is designed to cater for students with varying degrees of skill and knowledge 
in visual art.  The main aim is to provide students with core drawing skills enabling 
them to produce basic representational and conceptual work, as well as an 
understanding of basic composition theory, and an introduction to Visual Art history & 
analysis.  Each week a different principle of composition will be examined through a 
series of exploratory practical tasks.  Students will also be given the opportunity to 
interpret the social, ethical, and environmental themes and concepts communicated in 
each of the example artworks displayed.  Students will not work toward one single 
major artwork, instead they will develop a folio of work demonstrating their 
independent experimental approaches. 
 

What a Relief! Mixed Media 

This unit is designed to cater for students with varying degrees of skill and knowledge 
in visual art.  While it is advantageous for students to have competed the year 7 unit, 
it is not a mandatory requirement.  Students will once again explore the Elements of 
Design but they will also learn how to identify and incorporate the Principles of 
Composition through a process of design, mixed media, relief printing, and painting.  
Art history covered in this unit will explore social, ethical, and environmental themes 
and concepts in Visual Arts.  By the end of the unit students will have developed a 
folio of work which displays the development of an independent approach which 
experiments with representation of subject, and expression of viewpoint.  

 

ASSESSMENT 
GENRE 

Portfolio 
Exam 
 

Folio 
Exam  

GC/CP 
                    

 

YEAR  9 
Visual Art 

TERM ONE TERM TWO TERM THREE TERM FOUR 

UNIT 
OVERVIEW 

Make your Mark! 2.0 

Designed specifically to extend from the 
skills taught in Year 7 and 8, Make Your 

Soapstone – Animal Carving 

Using the skills gained from the previous 
unit, students will begin by researching a 

Pottery 

Extending from the previous unit in 
which students explored pattern and the 

A Cut Above – Woodblock Print 

Combining students accumulated 2 and 
3 dimensional skills, this unit requires 
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Mark 2.0 aims to hone students drawing 
skills by paying specific attention to 
figure drawing, gestural mark making, 
and still life.  Students will also be 
introduced to a broader range of 
mediums such as charcoal, pastel, and 
ink.  Skills gained from this unit will 
greatly assist students in the design 
process of future making tasks 
 
 

number of online photographic 
resources to form the basis of their 
animal design for a soap stone carving. 
 
Line and shape economy will be 
explored, as well as pattern as a means 
of reproducing a highly stylised animal 
sculpture. 
 
A wide range of indigenous/first nation 
cultures will be explored to provide 
inspiration for their sculptural work.  The 
history and meaning behind totem 
animals will also be explored to provide 
students with both context and cultural 
understanding. 
 

economy of line and shape, this unit will 
require them to design and make a 
series of ceramic pots.  This will include 
a variety of techniques such as slab, 
wheel, drape, slip cast, and/or coil. 
 
Students have the option to explore 
abstract patterns and textures, or they 
can choose to incorporate 
anthropomorphic or zoomorphic 
features. 

 
 

them to produce a traditional woodblock 
print.  As an introduction to units 
explored in higher grades, students as a 
group will negotiate a theme with the 
teacher i.e. one theme for the whole 
class.   
 
Principles of composition will be 
revisited, with specific attention paid to 
contrast, the use of hatching lines to 
achieve gradation, and contour lines  
to achieve form. 

 

ASSESSMENT 
GENRE 

Portfolio 
Exam 

Portfolio 
Research Assignment 

Portfolio 
Exam 

Portfolio 

GC/CP 
                                          

 

YEAR  10 
Visual Art 

TERM ONE TERM TWO TERM THREE TERM FOUR 

UNIT 
OVERVIEW 

Modern Art 
This unit aims to introduce students to 
the wide variety of artistic styles and 
themes that fall under the label of 
Modern Art, a period spanning roughly 
100 years, and multiple countries. 
Students will have greater direction in 
this unit as they choose which style and 
subject for their acrylic on canvas 
painting.   
 
Regarding art history, students will learn 
about several of the more popular styles 
of modern art, the life and times of 
relevant artists, and an appreciation of 
the historical events of the time that 
were a major influential factor. 
 
 
 

There Be Dragons 

Using the illustration skills gained from 
previous year 9 units, students will begin 
designing a mythological creature of 
their choosing.  All creatures of 
mythology are a composite of creatures 
that exist in the real world. Time will be 
spent researching creatures of 
mythology for inspiration, and real 
organisms from nature for design 
reference. 
 
As a group student’s will learn about 
creatures of mythology from a wide 
range of cultures, the stories behind 
them, and their significance. 

 

Read the Fine Print 

Students will examine images from 
modern popular culture and through a 
process of appropriation they will 
reconceptualise a chosen image, or 
images, into a design that gives new 
meaning. 
The exploration of art history will include 
the origins of Pop Art and its’ influence 
over succeeding art styles including, but 
not limited to, street art and graffiti. 

 
 

Graphic Design 

This unit aims to incorporate elements of 
graphic design into a folio of work that 
requires students to further develop their 
fine illustration skills, ability to 
communicate effectively with visual 
imagery, and graphic processes relating 
to the formation of patterns. 
 
This is a two-part unit, the first explores 
the many varied forms of logos.  The 
three main logos that will be focused on 
for the making task are the Wordmark, 
Pictorial, and Abstract.  Students will be 
required to design a series of logos for a 
fictional company of their choice.  They 
will be encouraged to select a company 
that they connect with to provide a 
deeper understanding of their specific 

logo requirements. 
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The second part of this unit explores the 
art of designing abstract and 
representational tessellation patterns.  
The emphasis being asymmetry and 
repetition.  The work of mathematician 
and artist M.C. Escher will be explored 
in detail to provide students with 
inspiration and a deeper understanding 
of the techniques involved. 

 

ASSESSMENT 
GENRE 

Portfolio 
Research Assignment 

Portfolio 
Research Assignment 

Portfolio 
 

Portfolio 

Exam 

GC/CP 
                                          

 

Music 
 YEAR SEVEN YEAR EIGHT 

UNIT 
OVERVIEW 

Soundscapes: You call that Music? 

In this introductory unit, students will engage with the world of Soundscapes.  
Students will be introduced to the concept of how to listen to and interpret sound as 
music.  They will be encouraged to listen to, identify and organise sounds into 
recognisable patterns and will use their understanding of the elements to create a 
composition using ‘found sounds’ to represent a soundscape based on given stimuli.  
They will reflect upon their own and others’ compositions and will analyse their 
construction in relation to the musical elements of pitch, dynamics, duration, structure, 
texture and timbre.  By undertaking different class activities, students will consolidate 
their aural skills and understanding of the process involved in musical composition, 
discover that the definition of “Music” is very broad and by creatively manipulating 
sound using appropriate software, understand that “music’ can be heard in almost any 
aural stimulus. Students will learn the ukulele throughout the 10 week course.  This 
will assist in demonstrating basic practical and performance skills, tuning, following 
rhythms and chord progressions and a basic introduction to instrument-specific 
techniques.  
 

Music for Life! 

In this unit, we begin to explore the wide world of music by listening to and learning 
about different styles and genres including Rock Music and Film Music. The unit 
focuses on the exploration of the unique language of music and how sound is created.  
Students will explore these themes by listening to music, by performing and by 
composing their own music through the manipulation of loop-based programs.  
Students who are learning an instrument will be extended and will develop their 
performing skills.  Guitar and keyboard tuition will be given to all students. 

 

ASSESSMENT 
GENRE 

Composition 
Performance 

Performance 
Composition 
Exam  

GC/CP 
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YEAR  9 Music TERM ONE TERM TWO TERM THREE TERM FOUR 
UNIT 
OVERVIEW 

Rock Music 

Explore the history and development of 
rock and pop music over 70 years. 
Compose in rock structure and develop 
performing skills on guitar. 
 
 

Australian Music 

Explore, Art, Indigenous, Folk and 
popular music from Australia. Learn 
about Australian bands, Music history, 
composers and their music. 

 

Musical Architecture 

Explore the successful formulas for 
composing a musical masterpiece.  
From Classical works to the latest chart-
toppers. What structures do composers 
use and can we replicate this form.  

 
 

Music in the Media 

Explore the music of various mediums 
we encounter in our everyday lives. 
From computer games to 
advertisements on the radio, we are 
surrounded and influenced by music and 
its many forms. 

 

ASSESSMENT 
GENRE 

Composing Task 
Performance 
Exam 

Performance 
Exam 

Composing Task 
Exam 

Composing Portfolio 

Performance 

GC/CP 
                                          

 

YEAR  10 
Music 

TERM ONE TERM TWO TERM THREE TERM FOUR 

UNIT 
OVERVIEW 

Film Music 

Explore the functions of music in film.  
Analyse and investigate film scores, 
storyboarding & character development 
in film.   Understand the use of 
animation and its link to original scores 
and sound effects. 
 
 

World Music 

Explore music from other cultures.  

(Ethnomusicology) Study a range of 

music from contemporary and past times 

that involves traditional instruments and 

music from a particular country. Explore 

differing cultural viewpoints, their music 

making and influences starting with 

Aboriginal peoples and Torres Strait 

Islander peoples.  

 

Music Through the Ages 

Explore the development of Western 

European classical music from the early 

1500’s through to the 21st Century.  

Study a range of musical styles, 

innovations, composers and repertoire 

 and how these musical concepts and 

elements influence the music and artists 

of today.  

 
 

Folk Protest Music 

Explore the traditional elements of Folk 

music as well as the function of music to 

express concern about social, political 

and environmental issues. 

 

ASSESSMENT 
GENRE 

Composing Task 
Performance 

Multimodal Research Presentation 
Performance 

Composing Task 
Exam 

Portfolio 

GC/CP 
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Design and Technologies - Food 
 YEAR SEVEN 

UNIT OVERVIEW Food 101 

In this unit students will analyse how characteristics and properties of food determine preparation techniques and presentation when designing solutions for 

healthy eating.  More specifically: 

• planning and making quality, safe and nutritious food items, using a range of food preparation tools, equipment and techniques 

• examining the relationship between food preparation techniques and the impact on nutrient value, for example steaming vegetables 

• investigating how a recipe can be modified to enhance health benefits, and justifying decisions, for example by replacing full cream milk with skim milk 

• analysing food preparation techniques used in different cultures including those from the Asia region and the impact of these on nutrient retention, 
aesthetics, taste and palatability, for example stir-frying 

• explaining how food preparation techniques impact on the sensory properties (flavour, appearance, texture, aroma) of food, for example the browning 
of cut fruit, the absorption of water when cooking rice 

ASSESSMENT GENRE Project – Invitation and Menu card 

GC/CP 
        

 

YEAR  9 SEMESTER ONE SEMESTER TWO 
UNIT OVERVIEW Fresh Food Fast 

A knowledge of selecting fresh produce is essential for designing solutions 
for healthy eating. How food is selected, prepared and presented for 
consumption makes the student more aware of healthy eating options.  
Foods that can be produced at a cheaper cost and comparably faster 
production time than fast food and relatively unhealthy eating options that 

are readily available in society today.   
 

Food For Me 

Students investigate and make judgments on how the principles of food 
safety, preservation, preparation, presentation and sensory perceptions 
influence the creation of food solutions for healthy eating. They critically 
analyse factors (including social, ethical and sustainability considerations) 
that impact on designed solutions for global preferred futures and apply 
design thinking as they develop a specialised food product, service or 
environment for a dietary requirements for Adolescents and developing 
products suitable for both an active and sedentary lifestyle 

ASSESSMENT GENRE Product – Practical Cooking Exam 
Written Task:  Portfolio 

Product – Food Stall 
Written Task:  Portfolio 

GC/CP 
                

 

YEAR  10 SEMESTER ONE SEMESTER TWO 
UNIT OVERVIEW Food for Special Needs 

Selecting and preparing food for vegetarians, coeliac, and other special 
dietary needs, investigating diet related disorders and dietary needs in various 
life stages, developing products to cater to various dietary requirements 
(catering event) and to improve overall health.  

 

Food Production:  Catering and Marketing  

Food production looking at the bulk production of food from a catering 
perspective to a marketing perspective, develop and market a food product 
to be potentially sold commercially. 

ASSESSMENT GENRE Product:  High Tea Event 
Written Task:  Portfolio 

Product:  Food Product 

Written Task:  Portfolio 

GC/CP 
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Design and Technologies 
YEAR  8 DAT TERM     

UNIT 
OVERVIEW 

How Has Technologies Changed Our 
Lives? 

Students are taught a range of simple 
graphical communication techniques and 
design skills  to enable them to effectively 
design and develop useful and functioning 
products throughout Design and 
Technologies.  Students will also design 
and mdel a number of different products 
using Fusion 360. 
 

   

ASSESSMENT  
GENRE 

Project:  Design task   
 

GC/CP 
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YEAR  9 DAT TERM ONE TERM TWO TERM THREE TERM FOUR 
UNIT 
OVERVIEW 

How Has Technologies Changed Our 
Lives? 

Students investigate the role of 
technologies in people’s lives. They 
examine the use of appropriate 
technologies to provide solutions for 
different groups of peoples and the 
impacts that technology has on people’s 
lives. 

They will examine the design process 
and how designers use the design 
process to create preferred futures.  

Students will identify emerging 
technologies and hypothesise on what 
impacts emerging technologies could 
have on our lives. 

 

3D Printing Technologies 

Students investigate the impact that 3D 
printing is having on our lives as well as 
industry. Students will use Autodesk 
Fusion 360 to design products for a 
variety of purposes. One of the major 
focuses of this unit will be teaching 
students how to use Autodesk Fusion 
360 to design and create 3D models. This 
unit will introduce students to the basic 
skills required to use Fusion 360 

They make judgments on how the 
characteristics and properties of 
materials, systems, components, tools 
and equipment can be combined to 
create designed 3D printed solutions.  

 

Engineered Solutions 

In this unit students investigate and make 
judgments on how the characteristics and 
properties of materials are combined with 
force, motion and energy to create 
engineered solutions. They will examine 
how bridges allow loads to cross 
obstacles. Students will use their 
knowledge of bridges to design a bridge 
to complete a design brief. They will be 
required to design the connectors for the 
bridge using Fusion 360 and print their 
connectors using 3D printers. They will 
then be required to construct and test 
their bridges. 

Students will also investigate different 
types of motion and develop a 
mechanical toy that changes rotary 
motion into linear motion. 

 

Control Systems  

In this unit students investigate a variety 
of electronic projects. They will use an 
Arduino programmable circuit board and 
a variety of sensors, LEDs, motors, 
speakers and other electronic 
components to create interactive objects 
and environments. 

 

The unit will also provide students with an 
introduction to electricity including a 
knowledge of voltage, resistance, Ohm’s 
law, circuits and polarity. Links to the 
Science curriculum will be made here. 

 

Students will apply design thinking to 
develop an electronic product for a client. 
E.g. an alarm or warning type system. 

 

ASSESSMENT  
GENRE 

Project:  Digital Model Product:  3D Design and Production 
 

Project:  Design – Mechanical Toy 
Product:  Interactive Electronics 

GC/CP 
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YEAR  10 DAT TERM ONE TERM TWO TERM THREE TERM FOUR 
UNIT 
OVERVIEW 

Environmental Design and Terrain 
Building 

Students will become Environmental 

Designers as they create human spaces with 

the best interests of the community and 

natural environment in mind. 

Students will use Unity 3D to create a variety 

of environments for different purposes. They 

will continue to use their CAD skills by using 

Fusion 360 to model objects which can be 

used in their environments. 

Students will also be introduced to Blender as 

a Modelling tool. 

Students apply the following processes and 

production skills: 

• investigating how environments can be 

designed to meet the changing needs and 

opportunities of communities 

• generating design ideas that consider key 

characteristics and properties of materials, 

systems, components, tools and equipment 

to enhance design features 

• producing functional well-designed 

environments 

• evaluating ideas, processes and solutions 

against comprehensive criteria for success 

including sustainability 

• collaborating and working individually 

throughout the process 

Robotics and Automated Systems 

Students investigate and make judgments on 

how the characteristics and properties of 

materials are combined with force, motion and 

energy to create engineered solutions. They 

critically analyse factors (including social, 

ethical and sustainability considerations) that 

impact on designed solutions for global 

preferred futures and apply design thinking as 

they design and refine a prototype Arduino 

controlled Robot to improve performance. 

Students apply the following processes and 

production skills: 

• investigating how vehicle designs are 
influenced by the characteristics of 
materials and evolve in response to 
preferred futures and the impact of 
emerging technologies including solar 
power 

• generating ideas for improving the 
performance of a vehicle by considering 
characteristics and properties of materials, 
systems, components, tools and equipment 

• producing a testable prototype of their 
vehicle and methods for testing, recording 
data and comparing designs 

• evaluating ideas, processes and solutions 
against comprehensive criteria for success 
including sustainability 

• collaborating and working individually 
throughout the process 

• managing by using digital technologies to 
develop project plans that include time, 
cost, risk and production processes. 

Engineered Solutions - Automata 

In this unit students investigate and make 

judgments on how the characteristics and 

properties of materials are combined with 

force, motion and energy to create engineered 

solutions.  

 

Students will investigate different types of 

motion and develop a mechanical toy that 

changes rotary motion into linear motion. 

They will examine how bridges allow loads to 

cross obstacles. Students will use their 

knowledge of bridges to design a bridge to 

complete a design brief. They will be required 

to design the connectors for the bridge using 

Fusion 360 and print their connectors using 

3D printers. They will then be required to 

construct and test their bridges. 

 

Students apply the following processes and 

production skills: 

• investigating how bridge designs are 
influenced by the characteristics of 
materials  

• producing a testable prototype of their 
bridge and methods for testing, recording 
data and comparing designs 

• evaluating ideas, processes and solutions 
against comprehensive criteria for success 
including sustainability 

• collaborating and working individually 
throughout the process 

• managing by using digital technologies to 
develop project plans that include time, 
cost, risk and production processes.. 

 

ASSESSMENT  
GENRE 

Project:  Digital Model Product:  3D Design and Production 
 

Project:  Design – Mechanical Toy 
Product:  Interactive Electronics 

GC/CP                
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Mapping of the General Capabilities  

Year 7 
 

KEY LEARNING 
AREA 

 
LITERACY 

 

 

 
NUMERACY 

 

 

INFORMATION AND 
COMMUNICATION 

TECHNOLOGY 

 

CRITICAL AND 
CREATIVE 
THINKING 

 

PERSONAL AND 
SOCIAL 

CAPABILITY 

 

ETHICAL 
UNDERSTANDING 

 

 

INTERCULTURAL 
UNDERSTANDING 

 

 
TERMS  T1 T2 T3 T4 T1 T2 T3 T4 T1 T2 T3 T4 T1 T2 T3 T4 T1 T2 T3 T4 T1 T2 T3 T4 T1 T2 T3 T4 

Religious 
Education 

                            

English                             
Mathematics                             
Science                             
History                             
Design and 
Technologies  - 
Food 

                            

Digital 
Technologies 

                            

The Arts - Music                             
The Arts - Drama                             
The Arts- Visual 
Arts 

                            

Health and 
Physical Education 

                            

Languages - 
Japanese 

                            

Languages - Italian                             

 

   
Only offered for a term in the year 
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Year 8 
KEY LEARNING 

AREA 
 

LITERACY 
 

 

 
NUMERACY 

 

 

INFORMATION AND 
COMMUNICATION 

TECHNOLOGY 

 

CRITICAL AND 
CREATIVE 
THINKING 

 

PERSONAL AND 
SOCIAL 

CAPABILITY 

 

ETHICAL 
UNDERSTANDING 

 

 

INTERCULTURAL 
UNDERSTANDING 

 

 
TERMS  T1 T2 T3 T4 T1 T2 T3 T4 T1 T2 T3 T4 T1 T2 T3 T4 T1 T2 T3 T4 T1 T2 T3 T4 T1 T2 T3 T4 

Religious 
Education 

                            

English                             
Mathematics                             
Science                             
History                             
Design and 
Technologies 

                            

Digital 
Technologies 

                            

The Arts - Music                             
The Arts - Drama                             
The Arts- Visual 
Arts 

                            

Health and 
Physical Education 

                            

Languages - 
Japanese 

                            

Languages - Italian                             

 

   Only offered a term or semester 
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Year 9 
KEY LEARNING 

AREA 
 

LITERACY 
 
 

 

 
NUMERACY 

 
 

 

INFORMATION 
AND 

COMMUNICATION 
TECHNOLOGY 

 

CRITICAL AND 
CREATIVE 
THINKING 

 

 

PERSONAL AND 
SOCIAL CAPABILITY 

 
 

 

ETHICAL 
UNDERSTANDING 

 
 

 

INTERCULTURAL 
UNDERSTANDING 

 
 

 
TERMS  T1 T2 T3 T4 T1 T2 T3 T4 T1 T2 T3 T4 T1 T2 T3 T4 T1 T2 T3 T4 T1 T2 T3 T4 T1 T2 T3 T4 

Religious 
Education 

                            

English                             
Mathematics                             
Science                             
History                             
Civics/Geography                             
Economics/ 
Business 

                            

Big History                             
Design 
Technologies- 
Food  

                            

Digital 
Technologies 

                            

Design and 
Technologies 

                            

The Arts - Music                             
The Arts- Drama                             
The Arts – Visual 
Arts 

                            

Health and 
Physical Education 

                            

Languages - 
Japanese 

                            

Languages - Italian                             
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Year 10 
KEY LEARNING 

AREA 
 

LITERACY 
 

 

 
NUMERACY 

 

 

INFORMATION AND 
COMMUNICATION 

TECHNOLOGY 

 

CRITICAL AND 
CREATIVE 
THINKING 

 

PERSONAL AND 
SOCIAL 

CAPABILITY 

 

ETHICAL 
UNDERSTANDING 

 

 

INTERCULTURAL 
UNDERSTANDING 

 

 
        

TERMS  T1 T2 T3 T4 T1 T2 T3 T4 T1 T2 T3 T4 T1 T2 T3 T4 T1 T2 T3 T4 T1 T2 T3 T4 T1 T2 T3 T4 

Religious 
Education 

                            

English                             
Mathematics                             
Science                             
History                             
Civics/Geography                             
Economics/ 
Business 

                            

LEAP                             
Design 
Technologies- 
Food  

                            

Design and 
Technologies 

                            

Digital 
Technologies 

                            

The Arts -  Music                             
The Arts – Visual 
Arts 

                            

The Arts- Drama                             
Health and 
Physical Education 

                            

Languages - 
Japanese 

                            

Languages - Italian                             
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Mapping of the Cross-Curriculum Priorities 
KEY LEARNING AREA Aboriginal and Torres 

Strait Island Histories 
and Cultures 

 

 

 
Asia and Australia’s 

Engagement with Asia 
 

 

 
Sustainability 

 
 

 

Aboriginal and Torres 
Strait Island Histories 

and Cultures 
 

 

 
Asia and Australia’s 

Engagement with Asia 
 

 

 
Sustainability 

 
 

 
 YEAR SEVEN YEAR EIGHT 

TERMS  T1 T2 T3 T4 T1 T2 T3 T4 T1 T2 T3 T4 T1 T2 T3 T4 T1 T2 T3 T4 T1 T2 T3 T4 

Religious Education                         
English                         
Mathematics                         
Science                         
History                         
Design Technologies- 
Food  

                        

Design and 
Technologies 

                        

Digital Technologies                         
The Arts -  Music                         
The Arts – Visual Arts                         
The Arts- Drama                         
Health and Physical 
Education 

                        

Languages - Japanese                         
Languages - Italian                         
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KEY LEARNING AREA Aboriginal and Torres 
Strait Island Histories 

and Cultures 
 

 

 
Asia and Australia’s 

Engagement with Asia 
 

 

 
Sustainability 

 
 

 

Aboriginal and Torres 
Strait Island Histories 

and Cultures 
 

 

 
Asia and Australia’s 

Engagement with Asia 
 

 

 
Sustainability 

 
 

 
 YEAR NINE YEAR TEN 

TERMS  T1 T2 T3 T4 T1 T2 T3 T4 T1 T2 T3 T4 T1 T2 T3 T4 T1 T2 T3 T4 T1 T2 T3 T4 

Religious Education                         
English                         
Mathematics                         
Science                         
History                         
Civics/Geography                         
Economics/Business                         
LEAP                         
Design Technologies- 
Food  

                        

Design and 
Technologies 

                        

Digital Technologies                         
The Arts -  Music                         
The Arts – Visual Arts                         
The Arts- Drama                         
Health and Physical 
Education 

                        

Languages - Japanese                         
Languages - Italian                         
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Mapping of the Assessment Types – Years 7 to 10 

 

KEY 
LEARNING 
AREA 

SUPERVISED 
ASSESSMENT 

REPORT WRITTEN TASK 
(essay, journal, 
critical review, 

analytical, 
research) 

MULTIMODAL 
PRESENTATION 

PRACTICAL 
PERFORMANCE/ 

ORAL 
(P or O) 

 

INVESTIGATION 
 

COLLECTION OF 
STUDENT WORK 

DESIGN  OR 
DIGITAL 

PROJECTS/ 
PRODUCT 

YEAR SEVEN 

TERMS  T
1 

T
2 

T
3 

T
4 

T
1 

T
2 

T
3 

T
4 

T
1 

T
2 

T
3 

T
4 

T
1 

T
2 

T
3 

T
4 

T
1 

T
2 

T
3 

T
4 

T
1 

T
2 

T
3 

T
4 

T
1 

T
2 

T
3 

T
4 

T
1 

T
2 

T
3 

T
4 

Religious 
Education 

        ✔       ✔          ✔     ✔  

English         ✔   ✔      O O              

Mathematics ✔ ✔  ✔                  ✔ ✔          

Science    ✔ ✔      ✔               ✔       

History ✔   ✔      ✔                       

Design 
Technologies
- Food  

                        ✔    ✔    

Design and 
Technologies 

                                

Digital 
Technologies 

                        ✔        

The Arts – 
Music 

                ✔            ✔    

The Arts – 
Drama 

✔                        ✔        

The Arts - 
Visual 

✔                        ✔        

Health and 
Physical 
Education 

  ✔      ✔         ✔  ✔             

Languages - 
Japanese 

                O                

Languages - 
Italian 

✔                O                
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KEY 
LEARNING 
AREA 

SUPERVISED 
ASSESSMENT 

REPORT WRITTEN TASK 
(essay, journal, 
critical review, 

analytical, 
research) 

MULTIMODAL 
PRESENTATION 

PRACTICAL 
PERFORMANCE/ 

ORAL 
(P or O) 

 

INVESTIGATION COLLECTION OF 
STUDENT WORK 

DESIGN  OR 
DIGITAL 

PROJECTS/ 
PRODUCT 

YEAR EIGHT 

TERMS  T
1 

T
2 

T
3 

T
4 

T
1 

T
2 

T
3 

T
4 

T
1 

T
2 

T
3 

T
4 

T
1 

T
2 

T
3 

T
4 

T
1 

T
2 

T
3 

T
4 

T
1 

T
2 

T
3 

T
4 

T
1 

T
2 

T
3 

T
4 

T
1 

T
2 

T
3 

T
4 

Religious 
Education 

          ✔  ✔       O      ✔       

English          ✔  ✔     O  O              

Mathematics ✔ ✔  ✔                   ✔          

Science  ✔     ✔     ✔             ✔        

History ✔         ✔  ✔                     

Design 
Technologies
- 

                            ✔ ✔ ✔ ✔ 

Digital 
Technologies 

                            ✔    

The Arts – 
Music 

✔                ✔            ✔    

The Arts – 
Drama 

        ✔        ✔                

The Arts - 
Visual 

✔                        ✔        

Health and 
Physical 
Education 

✔   ✔  ✔     ✔      ✔ ✔ ✔ ✔             

Languages - 
Japanese 

✔                O                

Languages - 
Italian 

✔ ✔               O                
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KEY 
LEARNING 
AREA 

SUPERVISED 
ASSESSMENT 

REPORT WRITTEN TASK 
(essay, journal, 
critical review, 

analytical, 
research) 

MULTIMODAL 
PRESENTATION 

PRACTICAL 
PERFORMANCE/ 

ORAL 
(P or O) 

 

INVESTIGATION COLLECTION OF 
STUDENT WORK 

DESIGN  OR 
DIGITAL 

PROJECTS/ 
PRODUCT 

YEAR NINE 

TERMS  T
1 

T
2 

T
3 

T
4 

T
1 

T
2 

T
3 

T
4 

T
1 

T
2 

T
3 

T
4 

T
1 

T
2 

T
3 

T
4 

T
1 

T
2 

T
3 

T
4 

T
1 

T
2 

T
3 

T
4 

T
1 

T
2 

T
3 

T
4 

T
1 

T
2 

T
3 

T
4 

Religious 
Education 

           ✔   ✔           ✔   ✔    

English          ✔  ✔ O  O                  

Mathematics ✔  ✔ ✔                  ✔ ✔          

Science  ✔   ✔      ✔                 ✔     

History  ✔       ✔   ✔                     

Civics/ 
Geography 

         ✔                       

Economics/ 
Business 

     ✔          ✔                 

LEAP                                 

Design 
Technologies
- Food  

                        ✔ ✔ ✔ ✔ ✔ ✔ ✔ ✔ 

Design 
Technologies  

                                

Digital 
Technologies 

✔                        ✔      ✔ ✔ 

The Arts - 
Music 

✔ ✔ ✔              ✔ ✔  ✔         ✔  ✔ ✔ 

The Arts - 
Drama 

               ✔   ✔      ✔ ✔       

The Arts - 
Visual 

✔  ✔   ✔                   ✔ ✔ ✔ ✔     

Health and 
Physical 
Education 

   ✔   ✔  ✔     ✔   ✔ ✔ ✔ ✔             

Languages - 
Japanese 

                        ✔ ✔ ✔ ✔     

Languages - 
Italian 

   ✔  ✔         ✔   O  O     ✔        

 



69 
 

KEY 
LEARNING 
AREA 

SUPERVISED 
ASSESSMENT 

REPORT WRITTEN TASK 
(essay, journal, 
critical review, 

analytical, 
research) 

MULTIMODAL 
PRESENTATION 

PRACTICAL 
PERFORMANCE/ 

ORAL 
(P or O) 

 

INVESTIGATION COLLECTION OF 
STUDENT WORK 

DESIGN  OR 
DIGITAL 

PROJECTS/ 
PRODUCT 

YEAR TEN 

TERMS  T
1 

T
2 

T
3 

T
4 

T
1 

T
2 

T
3 

T
4 

T
1 

T
2 

T
3 

T
4 

T
1 

T
2 

T
3 

T
4 

T
1 

T
2 

T
3 

T
4 

T
1 

T
2 

T
3 

T
4 

T
1 

T
2 

T
3 

T
4 

T
1 

T
2 

T
3 

T
4 

Religious 
Education 

 ✔           ✔       O           ✔ ✔ 

English         ✔ ✔ ✔     O                 

Mathematics ✔ ✔ ✔                     ✔         

Science   ✔  ✔       ✔              ✔       

History ✔   ✔      ✔                       

Civics/ 
Geography 

         ✔                       

Economics/ 
Business 

 ✔              ✔                 

LEAP                                 

Design 
Technologies
- Food  

                                

Design 
Technologies 
– Materials  

                                

Design and 
Technologies 
(Graphics) 

                                

Digital 
Technologies 

                        ✔     ✔ ✔ ✔ 

The Arts -  
Music 

  ✔           ✔   ✔ ✔          ✔ ✔  ✔  

The Arts- 
Drama 

   ✔      ✔       ✔  ✔ ✔      ✔       

The Arts - 
Visual 

   ✔ ✔ ✔                   ✔ ✔ ✔ ✔     

Health and 
Physical 
Education 

✔   ✔   ✔       ✔   ✔ ✔ ✔ ✔             

Languages - 
Japanese 

                        ✔ ✔ ✔ ✔     

Languages - 
Italian 

  ✔     ✔      ✔           ✔        
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Appendix One:  Glossary of Cognitive Verbs (QCAA, 2018) 
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Appendix Two:  Reporting Procedures (IPC, 2018) 
 

THE REPORTING LAWS 
1. Report a grade for every subject and every student (VET certificate subjects will have “VET” 

label under grade). 

2. Do not use NR unless given permission by a Faculty Leader first. 

3. Report comments are about attitude, behaviour, effort and how students can improve.      . 

4. Subject based comments should not be used (criteria are reported). 

5. Request an interview for all results Cˉ or less, or for other good reasons (Semester 1 only). 

6. Semester 1 reports are about progress and suggestions for improvement.   

Semester 2 reports are about achievement and exit. 

7.  Results for the Year 7 and 8 Term 1 elective rotations are required to be re-entered along 

 with comments for Semester 1 reporting. 

 

KEY INSTRUCTIONS – HOW TO REPORT 
1. Go to Teacher Kiosk 

2. Click on webBook (Top right-hand portion of Teacher Kiosk page) 

3. Select Mid Semester 1 Report 

4. Select “Final” and “Grid Entry” 

5. Provide a result for: 

a. Behaviour (note the “scale”) 

b. Effort (note the “scale”) 

c. Interview requested: Yes or No.  All C- results or lower must result in an Interview 

please. 

d. Subject grades will flow from LMS when “Calculate” is used. 

KEY REPORTING RESPONSIBILITIES 
 

Homeroom Teacher – 

1. An appropriate positive homeroom comment. 

2. Proofreading the entire report for your homeroom. 

3. Always ensure we use legal names of student. 

4. Making minor changes/corrections to reports. 

 

Class Teacher – 

1. Mark and profile accurately and professionally 

2. Entering appropriate comments and grades for each student in each class. 

3. Please do not use personal comment banks in this session. 

Faculty Leader – 

1. Checking all Faculty comments 

2. Making significant changes/corrections to reports that cut across many students.  

3. Tracking “flagged” students in their faculty. 

Pastoral Leader – 

1. Tracking “flagged” students in their house.   

2. Check homeroom comments for accuracy. 

 

CLT 

1. Final checking of reports. 
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GRAMMAR GUIDELINES (Accepted conventions) 
 

1. The audience of the report is the PARENT – not the student (No - Well done Johnny!). 

2. Full names – do not shorten or use nicknames. Timothy and not Tim.  Do not use the name in 

brackets (known as) but use the legal name. 

3. Generally speaking, sentences should go … Name … He … Name … He etc. 

(The package will not do this – it is a manual change!). 

4. Class work – type as two words but  Homework – type as one word. 

5. Unit names – no quotation marks and should be capitalised if it is Good and Evil,  

Algebra etc. 

6. Words spelt with a ‘z’ such as disorganized should be spelt with an ‘s’ ie disorganised. 

7. Cooperative – no hyphen. 

8. Co-curricular – hyphenated (Please don’t use extra-curricular). 

9. Use “well-mannered”, “self-directed” (use hyphen). 

10. Semester 2 – capital ‘S’ but… He worked well this semester. No capital 

Please use “SEMESTER ONE”, NOT “SEMESTER 1”. 

11. Semester Two is fine as well – But homeroom teachers please ensure that it is the same across 

the report for a particular student. 

12. Subject name – please use capital English, Geography, Mathematics and in full (not Maths).  

13. Apostrophe alone if the owner ends in “s” eg James’. 

14. Apostrophe and “s” if the owner ends in something else eg William’s. 

15. Use formal language - no contractions. 

16. College has a capital “C” and Sports – please use capitals (Basketball). Homeroom is also a 

capitalised like a subject. 

17. modified assessment – use lower case. 

18. Focused – 1 “s” not 2. 

19. The however comment….Full stop before However.  Eg. Timothy is a hard-working and 

responsive student. However, his attention to detail in examinations needs to be improved. 

20. Do not use a comma in front of “and”.  Eg.  Timothy has played cricket, basketball and hockey. 

21. No Preposition at end…eg. I would like to see Timothy strive to reach the potential which he is 

capable of. CORRECT version – I would like to see Timothy strive to reach his full potential. 

22. Tense (can change throughout comment) 

o Past – work/assessment      ○  Present – behaviour/attitude 

o Future – how to improve 

Eg. Timothy has produced an outstanding assignment and is always a pleasant and 

cooperative student. He will need to improve his preparation for exams in order to achieve at a 

higher level. 

 

HOMEROOM COMMENT LAWS 

 
• Provide a positive comment even if they have done little – “I recommend that Timothy takes 

advantage of the many opportunities offered at the College”. 

• Teachers comment on their interaction in the homeroom and their contributions to the House. 

• Staff should use the survey (overleaf) to add co-curricular involvement (see page 5) 

• The comment should be at least two sentences in length and not generic for the whole 

homeroom. 

• Homeroom comments are also addressed to the parent, not the student! 

Examples Homeroom Comment template overleaf:- 

1. It is a pleasure to have [NAME] as a member of our Homeroom.  He is a pleasant, friendly and 
cooperative student as evidenced by his participation in pastoral, sporting and community 
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activities.  This term, [NAME] has involved himself well in the Interhouse Cricket, Swimming and 
Cross Country carnivals, as well as representing the College in Swimming and Water Polo.  It is 
also pleasing to note [NAME]’s involvement in the Service Learning opportunities offered by the 
College.  He is a valued member of our homeroom. 
 

2.  [NAME] is a pleasant, friendly and cooperative student.  This term, [NAME] has been involved in 
a range of sport including the Interhouse Cricket, Swimming and Cross Country carnivals, as well 
as representing the College in Rugby League.   Next term, I would like to see [NAME] involve 
himself in one of the many community activities offered, in order to enrich his educational 
experiences.  He is a valued member of our homeroom. 
 

   

3. [NAME] is a friendly student who would benefit from a greater involvement in College life in order 
to enrich his educational experiences.  As the year progresses, I look forward to seeing the 
continued development of [NAME]’s organisational skills with regard to his diary. 

 

4. It is a pleasure to have [NAME] as a member of our Homeroom.  He has embraced all aspects of 
College life, involving himself in a wide range of activities such as Choir and Chess.  [NAME] has 
settled well into life at Ignatius Park College also involving himself in a range of pastoral 
activities.  He is a courteous and friendly young man whom I look forward to working with in the 
coming years. 

 

5. [NAME] is a pleasant, friendly and generally cooperative student who has settled well into Ignatius 
Park College.  He has involved himself in many of the pastoral activities offered at the College.  
Next term I would like to see [NAME] make an effort to involve himself in one of the many cultural 
or sporting activities offered, in order to enrich his educational experiences.  He is a valued member 
of our homeroom. 

 

6.  [NAME] should be proud of the positive start he has made at Ignatius Park College.  He is always 
immaculately dressed in his school uniform, which he wears with pride.  [NAME] has involved 
himself in both pastoral activities and sporting pursuits as evidenced by his selection in the Year 8 
Basketball team.  His attention to detail in Homeroom is appreciated, along with his willingness to 
volunteer to assist at College Liturgies.  [NAME] is a valued member of our Homeroom whom I 
look forward to working with in the coming years. 


